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FOREWORD

e - v
.

) .Interest in the comparative study of adult education has
been grewing in many parts oi the world since the first conference
on compiarative adult education held at Exeter, U.S.A. in 1966.
This inlerest was given further impetus by meetings held at
Pugwasr,,Canada in 1970, Nordborg, Denmark in 1972, and’Naxrobl,
hunja in 1975.

A number of international organlzatlons, among these Unesco,
the International* Bureau of Educac1on, the International Congress
of University Adult Education, the European Bureau of Adult °
Educatfbn, O.E.C.D., the European Centre for Leisure and Education,
the Council of ﬁhrope, and “he International Council for Adult
Education have contributed their share.

A growing number of universities in all five continents
established courses in comparative adult education. Many other
universities encourage ‘students to deal with comparative study or
with the study of adult education abroad in major papers and theses.
The literature in this are; has increased considerably since the
early 1960°'s both in support and .3 a result of this university
activity. . A number of valuable bibliographies were published,

. cataloguing tie growing wealth of materials available in a number

of languages. __ & .

. Most of the literature available on adult education in
various countries can still be found primarily in articies
scattered throughout adult educati-on and social science journals,

B 4
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while most of the truly comparative studies remain unpublished
master's theses or doctoral dissertations. There is no publisher

enticing researchers to submit manhscripts of monographs dealing
‘ with comparative adult education and case studies of adult

education in various countries, even though the need for such a

gublishing Jenture was stressed at a number of international

meetings.

' It is with the intent to provide such service to the

. discipline and the field of adult education that thé Centre fbr
Continuing Education at The University of British Co}uﬁbih, in
cooperation with the Internztional Council for Adult Education,

. decided to publish a series of Monographs on Compg}ative and Area
Studies in Adult Education. )

i 2 -

; Jindra Kulich
: General Editor
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‘ INTRCRUIRTPICON s -

.

- The phenomenal world-wide growth of  mxxult edugatvion an its
broadest meaning during the last quarter-—i a century has mo kmown

_ parallel in the history of mamkind Along with it came, empecially
since the early 1960's, & steadily mcreaming research acitiwiiey
and-a professionalization of the fixud. This was most evident in
North America, but Europe and the o' %er continents soon tomik wp
their place in this development.

~ The emphasis placed on and ti . irovision for the traimjmrz of .

adult educators, both professiomzls :arxd volunteers, is of Trurcial :
importance to thé further develsspmsnt of the field. Due to time
magnitude of this operation in Naarts hmerica, considerable
literature is available in Engxi. i abomt training in_ adult
education on this continent. ¢ :2re cther hand, relatively faw
accounts éxist in English of the important .and, for comparatiwe
purposes, interesting provision of such training in Europe.

The purpose of this volume is to collect already available .~
information on the training of adult ebucators, in the broad
meaning of the term accepted in the East [European countries. The
editor has uptéd to do this in preference to attempting to request
articles especially written for this occasion, primarily due to the
time factor, but also because sufficient materials were available
in English to warrant a monriograph brimging them together.

* Unfortunately, with thz exception of the United Kingdom, ,
* there is no carresponiing set of articles in English available on

U 8
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West European countries. (ngze“ig, of course, the excellent
—

" monograph workers in Adwit Education published in 1966 by the

Council of Eurgpc’ﬁhich does provide, i:ow somewhar cated,
informeg;eﬁ’én six of -7e West European countries.) The editor
tr 5/that;this volume will encourage cur West European

,//’Eoileagues to submit accounts of the training of adult educators
P .

in their country to warrant a West European sequel to this
monograph. Hopeful'y our colleagues in the other continents will
also wish to see their training provision better known abroad and
will contribute to zhis process.

This monograph bring§“togethér descriptions, albeit not
always most up-to-date“di”complete, of all but two of the East
Eukopean countries (accounts of the training provision in Albania
and Bulgaria were not located). Dusan Savicevic's article
proﬁiaes an overview for the area covered, followed by articies
dealing “with Czechoslovakia, the German Democratic Republic,
Hungary, Poland, Romania, U.S.S.R. and Yugoslavia. (fhe article
on the Scviet Union deals only with the political education
aspects and therefore gives a limited account of the traiying
provision; however, no other source was available irn English and
in view of the importance given to political education in the
Soviet Union, the editor has decided to include it.) All of the
articles were originally published elsewhere and are repr; it
here with the bermission of the publishers, which is gratefully
acknowledged. . - ’

The editor” of the monograph hopes that the publication of
the papefs will provide useful information to .colleagues in many
countries, will promote interest in the examination and comparative
study of the provision for training of adult educators, and will

'stimulate further exchange of information across national

boundaries. .

- . * Jindra Kulich

- The University of British Columbia

ar

February 1977
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RESEARCH AND PREPARATION OF, STAFF
IN THE FIELD OF ADULT EDUCATION
IN SOME EAST EUROPEAN COUNTRIES

Dusan Savicevic - /

"General Remarks

Adult education in East European couniries is characterized

by very versatile and dynamic techniques, and to a certain degree,

by well-developed theories. 1In these countries, there are

systems of adult education which have something in common both in

historical development and contemporary aims.
Which are the factors that have influenced the development

of the system of adult education in East-European countries? Wwe

are going to mention some of them: »
1. Tradition '
.. 2. Social situation.
3. Growth of science and its application
4, The acceptance of the idea of continuous
‘ education
5. The development of theory and greater

préfessionalism in the field of adult
education

IR

Reprinted with permission from: International Congrens ot
University Adult Education Journal, vol. 9, No. 2, (July, .

1970), pp.
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1. In %ome East-European countries there is guite an olad
tradition of theory ané practice in the field cf acdult educaticé.
We should mention: Jan Amos Comenius’ ideas, adult education in
Poland in the 18th and 19th century, then the influence of
sociajist and marxist ideas on adult education at the end of. the
-19th and at the beginning of the 20th C. We should also mention
the implications of the October SOClallSt Revclution 1n the growth
of adult education not only in the LSS. but also in other East-
European countries. .
2. After World War II and having chosen to follow the socialist
system, a massive and dynaric movement of adult education took
place in the countries’of east.Europe. This movement aimeé to
terminate illiteracy and to dincrease basic culture in adults.
3. " Faster development of science and 1ts application to
production has strongly influenced the system of adult education
in East Europgan countries. 1In order to spread scientific
kndwledge and master new techniques new forms of adult education
have been organized, i.e. workers' universities in Yugoslavia,
_Poland, Roumania; worker’ academies in Hungary, Democratic
Republlc of Germany; evening schools for adults, people’'s
universities of different profiles and educational <entres ‘in
factories in Czechoslovakia, USSR and Yugoslavia. Technical and
scientific growth gemerates huge material and social forces and
has great influence on the development of adult education. Such
practice and, later on, theoretical con51derat10ns have gone
beyond the "enlightment” conception of adul* education which was
known in the 1Sth century and the first decades of the 20th.
century. '
4. Rapid development of science and its application permits the
acceptance of the idea of continuous education in East-European
countries. The modern conception of education gives equal
inportancé to all stages of man's life. 1In this way adult
education acquires a special place among educational systems.

one of the essential characteristics ‘of adult education in
East-EurOpe is that it is an integral part of the regular school
system for children and youth. Such an approach to the concept

11
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of the system of adult education Hhs ioﬁnd its lawful basis in
ecducational requlations or in prog;zﬁﬁe documents of governments
and social and political organizafiops. All schools, from
elementary to the university lé@el, develop very dynamic
activities in the field of’aéult education. Great efforts are
being made in order to infegrate work and education. In all East-
Furopean countries extra mural stucdies are developed, while in the
Scviet Union special forms of education by cozrespondencé are
introduced. special privileges are offered to those who study as
extra mural students without leaving their jobs. For example,
snorter werking hours per day and per week, a paid leave for
taking exams and finals, suppiies of books and other educatinnal
sources and promotions if education is accomplished without
leaving thé job are offered in the Soviet Union, Czechoslovakia
and Democratic Republic 4f Germany.

5. With the increasing number of institutions and forms for
adult education a greater need for research and study of creative
practice is becoming rore necessary in this field of education.-
Th’s, however, leads to professiornalism within the system of adult
ecucation. Furthermore, there are major differences in the
ceuntries of East Europe. Beside these differences, a general
tendency is noticed to organize and prepare staff for work in the
ficld of adult education. Examples from several East Europ:an
countries will suffice.

Ty SOVIET UNION

.

Research in the field of adult education is of a recent date
i# %'« Scviet Union. It has become more intensive for the last
de :.e. Frevious research was mostly historical. A profound
change happened in 1961. The Research Institate %or BveningA
Education and Education by Correspondence of the Academy of
Pedagogical Sciences vas found in Leningrad that year. In Moscow,

Leningrad and Voronez there are evening experimental schools which .
- .

work under the guidance cf the Institute.
Evening school appears as an important institution of adult

education in the Soviet Union. Research efforts are directed

<
.

-
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‘towards solving problems of instruction and education within.
evening schools.' - ' - : -

This research is approached interdisciplinarily in the
Sinstitute of Acadrmy of Pedagogical Sciences. It is noticed that ‘
the problem of adult education is studied from a socxologxcal,

*
9

psychological and educational p01nt of view.
Professor 3.N. Kogan and his .associates are doxng research
on social problems of adult educatxon in Sverdlovsk 1 Sociolo-

.~

gista of Leningrad have studied the dependence of the "growth in 3 o
educational level on the actual, productive conditions. Their .
remarks are: The more complex and modern the technical equ1pment~

-of the firm, the better general and vocational education of
workers (1, p. .70). V N. Subkip's stud1es show that the educa-
tional level of pa:ents 1nfluence the value systems in the youth. *-

[ad

According to him, chances for acqu1r1ng of education are connected
with material and life cond:.tions.2 S.C. Versilovski's studies

’y

point to the need of joining work to study in every\firm(l, p P- . f
J1-74) . \ . ~
< L. A group of authors of the Institute of Psychology of the

.

Academy of Pedagogical science has dealt with psychological

p;oblems of partlclpatlng in evening secondary schools (D.N.

Bogojavlenski, L.P. Fedorenko, G.G. Gronik, A.I. Lipkina, E.P.

‘Krupnik, L.A. Ribak, A.M. Orlova, E.N. Kablova-Meller and

others).3 N.J. Bubnovoj ‘and B. Grusin have studied the use of
- free time in the process of adult education as well as the . -

influence of education to the use of free time.4 V.s. Gribov of

Moscow State Pedaéoglcal Institute has studied problens of

differentiated approach to adults in evening schools and the

organizatien of extra-educational e_xctivit:.es.5

" values of some forms of €ducation I special segsions, oo
gidups of indiv;dual education and fS5rms of dIEEEEen ated -
g education are being experimentally tested undér ‘the :t:d;née\qg
Research Instifute of Evening. Schools and Schools by Correspond:\\\\\\;;
ence in Leningrad. The results of these\experxments are

~. expected to be useful beyond the borders'of the Soviet Union.
b e

.’.z- \' . 13 | . - . | " :
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“-paid‘to two probleme- "Theory of Adult Education", and "Theory -

‘research -~

A degree of M.A. in adult educatxon and a Ph D. degree can
be gained in the Soviet Union. Although the ‘number of doctoral
dissertations is not bfg, it is constantly increasing. Most of
the dissertations treat educational problems of evening schools
and schools by correspondence in the field of physics, mathemat=-
ics, chemistry, geography, Russian language and 11te1afure.

It is not1ced ,that the orientation is dlrected towards the
empirical stud1es of educational practice and also towards socio=-
psychological problems of adult education.

The contents of the theory of adult education are also
studied at the faculties of Marxism-Leninism evening universities
and political schools.’ Special attention is paid to the study of
psychology and methodology of adult education.6

CZECHOSLOVAKIA

’

Studies in the field of adult education are included into
the State plans and are of part1cular importance in Czechoslovakia.
Conditions are prov1ded to study the problem of adult. education
at the national level. Py

Until 1956 atteption was concCentrated on research of the
h:.stor:.cal dimensions of adult education. After this periﬁi

theoretical proceedings have appeared with methodological orienta-

\tlon characterlzed by inducing approach.

Emp1r1cal study of the problem of adult educatxon has been -
undertaken in this country since 1960. Teams of research worgers‘
from university and other scientific and research institutions
deal with the problem of adult education. Special attention is

-and Methodologxiof studying and self-educatlon of working people".

Professor F. Hyhlok dr K. Skoda and others are engaged in this

~

pesearch'programme for 1966-1970 includes the project:
"Basic Theoretical and Methodological Problems o& Adult Educa-

tion®. This_project has 'six separate problems: . .

. 14
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1. Theoretical problems of adult education in school

and other educational institutions;

[y

2. Studying problems of aduits;

3:_ Developing a glossary of essenh%al terms in the
field of adult education and preparing a dictionary;

4.5 Studying cultural needs and interests of those /
employed in industry and agrlculture, /

5. Studying the psychological profiles of the youtﬂ

employed in industry and agriculture;’ L '
p

6. Studying systems of adult education.

In addition to research on the problems of adult education
carried forward by the national research programme, some universi-
ty departments and faculties research other spheres of concern

g in adult educat:.on.7

Departments of adult educatjon are being developed in
universities in Czechoslovakia at(
Comerisky University in Bratislava aﬁa~'1 Safarik University in
PreseVo.

Karl Un1ver51ty in Prague at

At Karl University, studxes in the field of adult education
.are organized within The School of Social Science and Journalism.
" The school has three departments; the Department of Sault Educa-
tion, the Department of Library and Scientific Information and
the Department of Journalism. h
The curriculum of The Department of Adult £ducation -
represents a combination of phllosophlcal, psychological, .
. pedagogical and andragogical disciplines. The Theory of Litera-
ture, Political Economy and two foreign languages are addea to
the previous disciplines. Studies 1n the field of. adult education
comprise the following special courses: general pedagogy,
development of adult eddcation, introduction to culture, -
essentials of adult educatlon, aesthetic education, programmed
instruction, history of adult education, comparative pedagogy of
.adults, theory and practice of modern instructicnal media.
Similar programmes exist at the:universities in Bratislava
~and Preeevo. These studies, which last five years for full tlme

15
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students and six years for part-time sﬁ‘ﬁénts, lead to ., '
university degree. )

M.A. and Ph.D. degrees in ‘adult educaiion can be gained at
universities in Czechoslovakia. '

POLAND .

There is a longer tradition of the theory of adult educatiom
in Poland. There was theory of adult education in curricula of
some universities in Warsaw,'Krakov, Poznan even before World waz
11.° o h

Pol.ish authors have particularly contributed to the develop=
ment of didactics for adults. - Within this framework they have
studied illiteracy, education by correspdndence, intérﬂsts of
readers and the structure of the system of adult education.
Research work has been started on the methodo"ogy o/f industria’l
adult education, self education and the problem of cultural work:
and use of free time. / _

Recent and valuable works have also appeared in the field of
adult psychology. Well-known Polish theorists K. Vojciehovski,

F. Urbanczyk, S. Orlowski, R. Wreczynski and others have done-
research-and theoretical studies on this subject.lo '

The phenomenon of adult education is approached interdisci-
plinarily in Poland. Balanced relationship'has been achieved, in
theoretical and empirical studies. .

Preparation of staff for aiults is carried at the universi-
ties in Warsaw, Krakov, Poznan, Vroclav. The programme is .
arranged so that it represents a combination of pedagogy and
andragogy. Students select one or the other in the éourth and

-fifth years of study which leads to a university degree. Fields
of study are: General andragogy, didEE??Egggfiﬁﬁﬁﬁﬁﬂ eisire .
time and adult eduﬁation, methodology of industrial education and’
psychology of adults. Projaction of further duvelopment of
studies in the field of adult education is in progress in this

coun_try.ll

16
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HUNGARY ' . ‘ .

Until recently studies in Hungary in the field of adult
educafion have emphasized theory. Particular aspects of adult
education have been worked out in relation to trends of develop-
ment - of education and society in general. Attention has been'paid
to the development of research fiethodology in adult education, to
research in the f181d of cultural work, education and television,
to the development of people's universities, to coantinuous
education, to the use of experience of adults in their education -
‘etc. Dr. Matyas Durko is doing resegrch in this fijeld at the
University of Debrecen. Other authors -era Bootova, Jozsef
Fodor, Raroly'Karsai, Jozsef Bogel, Ar :rasine Erdos, Gyoréy Sandor)
_have also contributed to the theory o: ad t education in
' Hungary.12 ' '

“Training of staff for work in the field of adult education
is organized at Etvas Lorand University in Budapest and at Kosut
Lajos University }n Debrecen. Pteparation of staff for work in
the field of adult education was started within the Department of
Philosophy at the University of Budapest in 1961. Organisers of
education, advisers and associates were mostly prepared for some
institutions which dealt with aduylt education. -

A neﬁkcurriculum of four years duration was accepted in
1968.- The curriculum represents an interdisciplinary approaen to
adult’ education, e.g. theory of education, history of education,
‘sociology, social psychblogy, aesthetics, philosophy of education,
theory of people s education, the organization of people's educa-
tion, introduction to libraries and documentation and various
seminars. A group for adult education works in the Department for
the berary which is supervised by Professor Mate Kovac.

There is a similar programme at the University of Debrecen.
Within the Department of Education there is a group for adult
education which js:supervised by Dr. Matyas Durko. N

n. addition to universitied._teachers' colleges also prepare
staff ifor work in the field of adult education in Debrecen and
Sombotelj The coliege piogram lasts for three yeéars and is.a

i7
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synthesis of andragogical and library studies. The curriculum
compriées the following fields: organization of culture, music,
fine arts, general pedagogy, adult psychology, general psychology,
theory of adult educatlon theory of llbrarianshlp, audiovisual
aids, mother tongue and a foreign language. Those completlng.

) their studies of education at these colleges are entitled to work

in the field of adult education and libraries.

YUGOSLAVIA

The constitution of a uniyue system of education was
finished in Yugoslavia in 1960 and adult education plays an
importadt part in this system. Since 1960 research work has

.become more intensive. Doctoral degrees have been gained at the

Yujoslav universities. ”AanagogiCal/thought in Yugoslavia moves
from general problems of adult education towards a stuqy of
dynamic practice in somefields i.e. vocational, socio-econo;ical,
political, military training and education, etc. N

More developed people:s and workers' universities have
cont?&buted to studying and theoretical generélization of practice.
This is especially true for the Workers' university "Mosa Pijade",,
in Zagreb. '

Collective efforts of Yugoslav authors to work out theory of
adult education have resulted in the publishing of a major work:
Essentials of Andragogy in which it has been tried to systematise

‘theory of adult education and to generalise Yugoslav practice.13

Professional associations "in republics and the Federation of
Agd;agogical Associctions of Yugoslavia have initiated research
work in this field. At the First Congress of Yugoslav Andragogues
which was held in 1968, some research results were reported done
by individuals dnd institutions for adult education.l®

More developed peoples' and workers' univefséties_have
departments for research of educational needs.and evaluation of
educétipnal results. This microresearch contributes mostly to the
‘advancement of adult education. vIn addition tq these‘pértial
studies there are also more complex studies at the national level.

' ; ~l :lé? ‘- : z\ﬂ;,u;;lg
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‘ Buch a reseaarch programme is in progréss with the theme:
Pducation and work_in factories Th.s r~seurch project, which isg
under the guidance of the Fedexal lrstt turze for Pedagogjcal

“msearch, has several separate - hiwms .
1, Attitudes of worker rowards ecuiition
2.  Organization and pr. —r:itiern of -aducation
in business . _
3, The scope of enqageme it of ecommmic .
organizations in e w=rticonal a@T=ivities : ¢
4. The system of privilegse: for wmrkers who
, work and study
S.  Regulations for education*durzmg work
6. Socio-economic and political eatucation
in firms S
" 7. Methods of educatior in work.ing
. organizations
8. Staff engaged in edwucation iwm firms

Many Yugoslav specialists for.adul: ®ducation are engaged in
these research problems.

Theory of adult education is being stmdied at Yugoslav
universities and has been for several years. At the Faculty of
Philoaophy, Belgraae Universxty, therec are undergraduate studies

-t q

of adult education, graduate stndies and a doctoral programme. A
Doctor's degree in the field of adult education can be also
obtained at other Yugoslav universities. All faculties of
~philosophy which have departments of education (pedagogy) also
have theory of adult educaticn :n their programmes of study '
(Sarajevo, Zagreb, Skopje, Pristina).. In addition to this, theory
of adult education is taught at some advanced schools, e.g.
advanced schools @f organization of work, advanced school for
nuﬁsing, advanced school for administration, for social workers,
etc. ' .
There is a two year correspondence program for continuous
education of adult educators. There are also occasxonal courses
"‘qnd seminars. - Programmes of professional state examinations for

19
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teacher:= include ton .nys from” the theory of adult educatton,

no ma::ster whetlser ‘Aes+ work with children, youth or adults.15
Yidung prez .. . ona. people, who haye been prepared for work
with &dults .dux = cheir reqular studies have become more numerous

for the last . ra. years. It is expected that they would
advauce educa= ni° and scientific work in this field.

CONCLUSION

Resear " and preparation nf staff for adult education get
new dimensior - in East European socialist countries. They result
from a modi:rn view of the prbblem of adult education and are the

reflectic- : realistic scientific and social needs. To study
results & . ““rarience -7ained throughout research work and,
teach;pg © #ew ' Buropeas countries means to provide possibilities
for.cdmpus.cwm o omthe results which exist in the modern world*— -
Furtherme:- , :nwcif’ ¢ chawracteristics of social structures which
influencs s, cnnsiic thovaimt and teaching practlce of adult
education nave ta g fad -+ mind. -7 ’
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. THE CZECHOSLOVAK STANDARD “YSTEM §
OF TRAINING OF ADULT EDUCIZTORS
¢

Jindra Kulich-

- The Czeéhoslo&ak Standard zogs¢.2m of training of fuliyﬁﬂég
and part-time mdult educators is:therx Zar She only known yiiiwpe
at a comprehensive, nation-wide mraznimg wymtsem. It is d-nwgand:
to train adult-eduacators and cultmral workirs-who are actimes in
the informal out-of-school system of adult education. Aduit
educators engaged by the other two Czechiosicwak systeﬁs oftzadudt
education, the public’school system and the: Bactory éyatem,
remain largely cutsideée the scope of the Stamitard System of
Training 6£ Adult 'Educators.

. Provisions for the training of adult edlucators in post-war
Czechoslovakia varied with the changing pol:tical situatiom. A
Department Bf Adult Education established im 1947 in the 9 »
JPedagogical Faculty of the Charles 'nitversity at Prague offered
a four-year program.until 1350 when the Department was abolished.

o

Some '‘adult education courses were re-introduced in 1955, and in
- 1960 Charles University established the Institute of Adult ‘
Education and Journalism. Since 1953 three technical secondary

Y

° Abridged version of this paper publishad in
Convergence, vol. 1, No. 1, {(March, 1938),

pp. 65-68.
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schools, established in Prague, Bpno and Btratislava, offered
two-~year programs for the preparation of full-time fie}d staffs
in adult education, cultural work and public libraries.

The training »f volunteer leaders in adult education has a
long tradition in C:echoslovakia. - After the Second World War
Trnka reported in 1947 that "rogular short-term courses and
schools lasting several months are held in smaller towns 'to
prepare local instructors and organisers, and the older pupils in

_ secondary and special schools are given occasional talks about
their work."l However, political events of the early 1950's
disrupted these activities .and the period up to 1960.shows little
evidence of proper training of volunteers. )

The shortage of well prepared full-time and volunteer adult
educators, which was the direct result of the disruption of the
training facilities, and the clanging political climate in the
late 1950's, together brought about a re-appraisal of the need for
training opportunities which led to the declaration of the
Standard System of Training of Adult Educators in March of 1962

“The Stahdard System of Training

Training pronsions outlined in the Standard System of
Training of Adult Educators apply only to adult educators ‘active
in the out-of-school adult education system which operates under
the jurisdiction of the local, district and regional units of
government. This system encompasses culturax clubs, adult
education centres, observatories, museums, art galleries, hobby
circles, art schools, music schools, folk- dancing groups,
recreation parks, zoological gardens and other educational 'znd
- cultural institutions. Provisions of the Standard System do not
—" apply to teachers of adults employed in the public scbool and in
the factofy systems which are concerned exclusively with_formal-'
acadenic- and vocational up-grading of adults.
. Although the basic principles of the tra1n1ng system were
- laid down in a resolution of the Central Committee of the

2

Communist party of czechoslovakia, passed in November 1960,“ the

' - 23 .
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Standard System of Traininé of Adult Educators was not officdially
declared until 1962.

The Standard System of Trhintnq of Adult [Fducators provides
for training at four levels:

L)

(1) Training of full-time adult educators
at the technical secondary school
level and at the university level;

(2) ideological, political and technical
in-service training of full-time
adult educators;

(3) téaining of volunteers; and

(4) preﬁaration of future intelligentsia
for voluntary work in adult education.
. ' ) ’
The great variety of institutions and organizations served -

3.

by the Standard System necessitated the introduction of
five-sub-systems which coincide with\the'main'areas of specializa-
tion: (a) genural adult education, (b) popular art creativity,
(c) public libraries, (d) museums and local history, and (e) care
of historical monuments and nature conservat'ion.4

.P;ovisions‘for the training of full-time_adult educators
at the secondary technical and university level are given.
major emphasis in the Standard System of Training of Adult
Educators.

¢

e

raining of Full-time Adult Educators

Full-time adult educators in Czechoslovakia are employed "as:
iﬁspectors of culture at the regional and district level, as ‘
staff in the regional, district and local adult education centres
and cultural club houses, and as full-time instructors. The
required educaticnal and experience prerequisites for all of these
positions are defined within the uniform nation;l nomenclature
established by the Ministry of Education and Culture.5 However,
many of the adult educators who fill, these Yositions are still s

24
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deficient in the required qualifications and do not seem to take
sufficient advantage of the extra-fiwral, part-time training'
opportunities offered to them hoth at the university and at the
gsecondary technical level.6 This sityation is the result of the
. negative attitude toward professional training and research which
(was prevalent during the early 1950'5.
’ During the lagt few years, however, this attitude has
changed significantly and Czechoslovak-adult education shows :
., 8igns of increasing professionalization exemplified by the work
of the universities and by extensive state support for research
in adult education. Pasiar sums up well the new climate and the-~
new prevalling view of the need for well trained adult educators:
.;.everx adult educator must be a specialist
in marxist-leninist pedagogy*and especially
in one of its disciplines, adult pedagogy....
His study during and after the training
» gholld be oriented oh general foundations,... -
on°the study of educational psychology (which
» should be the central concern of his prepara- e
' tion), and on the study of some of the
scientific and cultural disciplines.7
The Stand;rd System of Training of Adult Educators
designated the Institute of Adult Education and Journalism at the .
' Charles>University in:Prague as "the main centre for training of
adult educators from zll organizations and institutioné."8 The
three departments of the Institute; which was established in 1960,
pfévide-university level training in (a) adult education, (b)
librarianship, and (c) journalism. :
The Depacttment of Adult Educatidn of the Instituteboffers a
four-ygar, full-time program and a five-year, part-time extra- )
mural program. Both programs.conclude with a <comprehengive
examination and require completion of a thesis due a year after
the candidate has completed his course work. Compulsory courses,
in both programs include géneral e@ucation; political studies
(including extensive étudy of marxism-leninism), adult education
'(theory, methods, féchpiqués and @eyices),'social psychology and

sociology., .In research, stress is placed on empirical studies.

25
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As the Institute has to train adult educators and cultural
workers for a great variety of institutions, optional specializa-~
tionjis offered in the following areas: (a) education through
art,‘gs) sociology of culture, (c) local history and care of
cultural monuments, and (d) cultural work in rural communities.9

;?Uhgil 1963 the Institute of Adult Education and JournalisJ
!p‘PrdeE.offered the only available university le‘rel prdgram and
ad to Werve all of Czechoslovakia. ° :960 the Inrtitute
¢fgéstablished a consultative centre @n Bratislava to merve its

extra-mural students in Slovakia. This centre was incorporated
into the Departmeﬁt of Librarianship of the Comenius University
in Bratislava in 1962 and in 1963 this University established its
own Department of Adult Education. Tl'e Saftfarik University in
Presov (Slovakia) opened its Department of Adult Education in the
following year. Training of adult educators at,the university :
levql is now available in the Province of Bohemia (Prague) and in
the Province of Slovakia . (Bratislawa and Presov); thus far no
university program in adult education is available in the
Province of Moravia. )

The increasing enrollment in the existing university
programs and the growihé body of research point out the changing
_attlitudes both of adult educators and authorities and will ~
undoubtedly haye a considerable impact on further developments in
the field.

Training at the secondary technical lével was inaugurated
by the establishment of schools of adult education in Prague

a (Bohemia) , Brno (Moravia) and Bratislava (Slovakia) in 1953.

' These schcols were reorganized several times and 1962 they were *
re-named secondery librarianship schools. The schools have a
department for librarianship and a department for adult education;
each department offers three programéz (a) a'two-gear full-time
program, (b) a two-year extra<mural program for students already
employed in the field, and {(c) a one-year special program for ’
students employed in the field who are over forty yeafs old and’

. had the full qualification requirement at the university or

.. k6
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secondary-teéhnical level waived.lo The course of studies in
adult education in these schools includes general education,
political studies (marxism~leninism), adult education
methodology, psycholdéy, and tasic social research methodology,ll
As a supplement to the university and secondary technical
level training of full-time adult educators the Standard System
of Training- established a'sysfzm of in-service training in the
form of seminars at the national, regionaf-and district level,
as well as shor€-term residential and correspondence courses. i
addition to this in-service training system, adult educators were
assigned further professional development .and ideological
schooIing in Communist Party schools, special people's
universities and through irdividual study.

Jraining of Volunteers

Since the early days of adult education in Czechoslovakia
volunteer leadership was crucial; among the volunteers, public
schopl teachers formed the core. More recently, while’ teachers

" still play an important role especially in the rural areas, other
professional, semi—prqfessional and skilled workers are expecté&"‘*
to join them to fill the many voluntary leadership roles in the
expanding dut-of~-school system of adult education.

with the foundation of the Masaryk Institute for Adult
Education in 1925 the importance of training of volunteers was
recognized and became one of the main tasks of the Institute. The
post-war reconstruction between 1945 and 1948 placed important
national tasks on adult education and the training of volunteers
was_intensified, only to suffer a serious setback during the ~
early 1950's. Since 1954 volunteer training was graduall} revived
and in the provisions of the Standard System of Training of Adult
qucators, declared in 1962, was re-established and developed to

a new degree. , .

" The need for training of volunteers was recognized and the
provisions ‘for training were outlined in the Standard System of
Training as follows: ’ '

L]
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The main load of work in adult education
falls on volunteers. Therefore it iss,of
utmost importance to give them extraordi-
nary attention.... The system of Party
Schooling is given an important place in
the deepening of the political and
technical xnowledge of the volunteers....
The system of training of voluntary aduit
educators builds on the basis of the
political schooling. 1Its bases are the
.basic adult education courses, special
lecture series of the people's universities
for adult educators, seminars and short

. . courses. The districts are the centres of
these activities....

Even before the declaration of the Standard System of
Training several basic adult education ccurses were organ&zed in
several districts on ah experimental basis. The standard Basic.
Course was introduced into almost all districts by 1963. This
course is usually organized as a residential course (lasting

Vthree to four days) or as a lecture-series preceded by or ending
"with a shorter residential workshop. Among instructors for the

Basic Course areACommunist Party workers, university lecturers,
officials of local government and professional adult educators.
The uniform -course opfline for the Basic Course covers
forty hours of instruction; the major ptroportion of time,
twenty-one hours, is given to political and ideological topics,
while adult education topics take in seventeen hours and workinq
with youth is allotted two hours of instruction. The adult
educatioh topics include organization, direction and planning
of adult education; discussion of local adult education problems;
methods and technigues; illustrative devices; economics and
documentation; and an excursion to a selected adult education-
institution. Following the pattern of professional training :
specialized sections of the Basic Course, which follow the common
core program just outlined, are offered in the areas of public
libraries, popular art creativity, nature preservation, local

‘hisﬁafy and other special interest areas.13

Advanced couises for volunteers who have attended the Basic. -
Cours¢ or who are deemed to have the equivalent backgroun

- 28 i :
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through experience and other training are still in the
experimental stage and no standard natianal course outline is as
yet available. Such advanced cdurses usnélly centre in depth on
one topic such history of adult education, pedagogy, ethics,
psychology and others. Special lecture series in the pecple's
universities, short courses, seminars, briefings, study circles
and conferences are among other methods used in further training
of volunteers. Literature of adult educatiorn, individual study,
and exchange of experience also have been assigned an important
role in the'national system of training of vclunteers. .
The increasing numbe- of young people training as
professionals and technicians in a great variety of professions

‘and technologies is recognized in Czechoslovakia as a valuable

pool of volun’eer adult education leadership throughout the
country. The Standard System of Training of Adult Educators
stresses the opportunity for and the need of equipping the young
intelligentsia with sufficient background in adult education
during their studies and singles out especially the teacher

: training colleges and the agricultural colleges for this important

task.

Conclusions

Provisions for adequat- training of professional adult
educators and volunteers are of crucial importance if adult
education is to manage the tremendous tasks facing it in the
immediate future. The recent Czechoslovak experience is unique in
the history of adult education and deserves to be studied by adult
educators in other countries both in its theory and practice.

From reports in the Czechoslovak literature, practice is, as
is so often the case, lagging behind the blueprint provided by the
declaration of the Standard System. The pifficulties.experienced
in realizing the provisions of the Standard System and their
underlying causes ought to be examined to provide a better
undérstanding of forces at wbrk in a comprehensive state-wide

system of training.
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The Czechoslovak Standard System of Training of Adult
Educatcers proviaes one possible approach tc the provision of
adequate training facilities for a sufficient number of
professional and volunteer adult educators required by the
explosion of adult education institutions and organizations}‘ Its
wholesale, uncfitical application in other countries could hardly
be recommended. However, an examination of the Czechoslovak
experience will hopefully help to spur on thought and action in
otner countries.
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TRAINING OF ADULT EDUCATORS
IN EAST GERMANY

Jindra Kulich ’ ot

Research and training of adui% educators, both at the
professional and the volunteer level, are of importance to '
further development of effective adult education in any country.
In Europe, traditionally, adequate provisions for training of
aduit educators were lacking, apart from sporadic efforts here

., and there. Dpring the last few years, hoyeﬁér, there is evidence
of concern for the need of training throughout Europe resultiné'
in a staadily growing number of training program.s.l This paper -

~will discuss recent dgvélopments in the training of adult
educators in East Germany.

Adult Education in East Germany

Any discussion of the training of adult educators has to be
placed into the context of the adult education system of that
particular country and the rolé adult educators are expected to
£ill must be understood. Adult education in East Germany,

Reprinted with permission from: Centre for Continuing
» Education, The University of British Columbia,
‘ Occasional Paper Number 4, December, 1969, 23 pp..
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eapecially since the comprehensive education reform of 1965,
differs mariedly both in rationale and in organization from most
West Buropean and some East European courntries and closely
resembles rationale and organization of adult education in the
Soviet Union. While political and idedlogical schooling are the
tasks of the Party, the trade unions, and a variety of mass
organizations, and while ideological indoctrination is an integral
p§ft of all educational programs, general educational and N
vocational upgrading of the entire adult population, organized
through the state system of adult education, is considered of
utmost importance. This concern for updrading is carried almost
to the point of making adult upgrading and adult educafion
aynonymous.z i )

This direction in the development of adult education in
East Germany began with the occupation and division of Germany by !
the” four Great Powers at the ¢nd of the Second wWorld War. Already
in the faélﬂof 1945 several folk high scnools,3 closed down in
the 19%30°'s by the Nazi regime, feopened in the Soviet Occupation
Zone on the initiative of!German aaqult educators who survived the
Nazi rule and the war. These institutions were legalized by the
Soviet Military Administration in January 1946. Two years later
the net of the folk high schools was further expanded, this time
on the initiative of the Soviet Military Government. During the
first phase of post-war development the two primary tasks given .
+0’ adult education institutions were to re-educate the population
in the spirit of anti-fascism, and to disseminéte ‘practical
kﬁow-hbw'.4

Thé second phasé in the development toward the present
structure culminated in 1953 with the division of adult education
into two sepa;aie streams, the adult upgrading stream organized
mainly through technical factory schools, established since 1950,
and general cultural work carried out by the folk high schools
and by the ‘new houses of culture set up in East Germany after
Soviet example.

The third phase introduced in 1954 a further differentiation

" of function with the foundation, also following Soviet example,
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of the Society for the Dissemination of Scientific Knowledge.
The three institutions for adult education were then charged with
the follcwing tasks: the Society for the Dissemination of
Scientific Knoﬁledge was to enlighten the adult population in the
natural and social sciences; the folk high schools were to
provide general educational upgrading of adults; and the .
technical factory schools were made responsible for vocational
upq:ading.of the labour force. ‘
Finally, in the last phase, general non-credit adult

education, and academic and vocational upgrading were completely

separated in two %ndepeﬁeent systems. Already in 1956 the folk
high schools were reorganized as secondary general and secondary
technical evening schools and abandcned the’ last vestige of
non-credit general enlightenment programs. This process was
completed by the Decree Regarding Educational Institutions for
Adult Upgrading of Séptember 1962.5 This decree consolidated the
net of adult upgrading institutions déyelopgd during the post-war
period, delineateq the tasks of these institutions under three
categories (folk high schools, factory academies and village

gcademies), and tightened the political, ideological and

professional control through the Ministry of Education.6 General,
non-credit 'out-of-school’ education was taken over by a variety
of organizations and institutions. Among these the trade uniqns,
the houses of culture and cultural clubs, and the Society ‘for the

Dissemination of Scientific Knowledge (recently renamed Urania)

‘are the most significant.

The Law on the Unified Socialist Educational System, passed
in 3965, introduced a comprehensive reorganization and standard-
ization of education and vocational training at all levels.7 The
main objective of the legislation was to create an educational
system which would improve the vocational, technical and
professional qualifications of. the entire population. The
legislatioﬁ introduced total centratization throughout the syst. ’
down to the individual course -syllabus. The‘institutions for
adult upgrading were charged with the task of enabling adults in
the labour force to improve their qualifiﬁations in a part-time

.
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training system ccnsisting of: (1) the factory academies as

- centres of industrial re-training ané upgrading, (2) the village
academies as centres of re-training +he collective farmers for
mechanized@ farming methods, (3) the Zolk high schools as centres
for secondary school completion and as a co-ordinating agency for
all adult upgrading at the local and district level, and (4)
individual study.

Concluding this brief account of adult education in East
Germany, a few recent statistics will illustrate the size of some
of the parts cf the two systems. In the general cultural system,
Urania reported in 1966 8. million participants in its programs.
In the adult upgrading system, Knauerlo reported that on the
average 700,000 of the labour force (among thesec 180,600 women)
enroll annually in the factory and village academies; the number
of workers who pass the skilled worker examinations doubled
between 1960 and 1966 to 77,000. The same source reported the

folk high school enrollment in 1965-66 at approximately 320,000.1!

The East German Adult Educators

The ideological influence and the political control
exercised over all education and cultural work by the Socialist
Unity Party (SED)12 is of crucial importance in understanding the
‘role of the adult educators in East Germany. The adult educators
must not only have the necessary expertise in their field, but
they must also be pclitically reliable and ideoloqically commi*ted
to the Party platform. This can be seen clearly already in the
declaration of the Two-year Plan for the Folk High Schools in .
1948

The teachers of adults must in an unceasing effort

strive for the highest professional gualification.

They will achieve this through self-development,

through intensive common struggle with their

astudents for deeper understanding and through

participation in continuing education programs.

They must master the natural and social laws,

understand both in theory and through social

involvement the great factors in the &truggle
between imperialism and socialism, and must actively
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take the side of progress. They must get a cdeep
understanding of the psychological and social-
psychological relationships of adult education
and must strive to master the didactics and
methodology of their subject. However, all

their actions must be governed by the conviction
that we as adult educators have a significant
contribution to make to the liberation of the
world, to the solution of the social and national
question, and to the building of a higker, a
socialist social order. It is tcward this goal -
that the teachers of adults must struggle. With
full involvement of their personality, with
infectious faith in victory, they must be active,
collective, realistical pioneers of socialism.

- The necessary cozmponenhts of the profile of the teacher of
adults as it is seen by East German adult educators are well
outlined by Harke:

{a) An unmistakeable [communxst] partisanship whxch V4
enables the teacher to lead the aduits to . .
insight into the laws of social development, as .

a basic requirement;

(b) 2 highly developed academic or tectmucsl expertise
which enables the teacher tn deal witd: specific
problems of the adult studemt as they reelate to
the practical experience of the aduwlt =ad to the

" expertise area of the teacher;. -

(c) a highly developed methcdolwgical skili! which
pre-supposes the mastering of the parricular
subject as well as the ability to adjumt to the
specia. requirements of the adult learmer...;

(d) and a relationship to the participamtis marked by
the realization that he is their friemcl and
comrade within the framework of the saccialist

N cultural revolution. Haowever, :his me=ns at the
same time that the teacher must at all times
‘preserve his leading role; he who lets the leading
role slip away from him is a2 poor adult educator!
The tevacher must also be ready to listen to ‘private’
problems of the students (be these of a vocational
or persYnal nature) and to assist them in work and in
deed. ..

Both these statementcs illustrate well also the preoccupation
of East German. adult educators with academic and vocational
upgrading. Statenents referring in a similar way to general.
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cultural work are much herder to locate in adult education
literature.l5

During the early po.t-war period most adult educators were
engaged only on a part-time basis. By 1930, however, there were
increasing numbers of full-time directors of the folk high schools,
mary of whom reﬁlaced 'old-line’' part-time directors who were
considered politically and ideologically unreliable by the
discrict Party executives. ; ‘

Part-time inst{ructors during the same‘poriod were drawn
primarily from the 'old intelligentsia'. Many of these
instructors were school te.chers; about one third had ccllege
education and the majority were middle-aged or older. However,
theze instructors were gradually replaced with the youn; 'new
intelligentsia‘', educated since the war. Thcse who could not be
replacod had to undergo re-éducation which encumpassed Soviet
pedagogy, the application of dialectical and historical
materialism to all fields of knowledge, and current affairs as a
teaching p;inciple.l6 )

Since 1948 fuii-time instructors started to Le employed.
In 1951-52 a cdmprehenSive regulation governing the employment of
full-time instructors was issued by the Ministry. The Fegulation
established a tgaching load of eight two-hour lessons, plus two
hours of tutoring, per week; in addition, the full-time
instructors were to assist the director of the folk high school in
pedagogical and methodoldgical questicns. All full-time
ihstructors were obliged to undergo indoctrination in marxism-
leninism and many of them were and are membe;s af the Socialist
Unity Party.l7

. The state of quqlif{cations of adult educators‘}s well

illustrated in the case of the Erfurt District, where in 1961
there were 156 institutions for adult upgrading with a total
enrollment of 38,514 students. These institutiorns employed 2,018 =
instructors, of whom 1,595 (79%)>were part-time instructors. Of
the total of full-time and part-time instructors 1,431 (71%) had
no pedagogical training.isg To remedy this si;ua:ibn new training
programs for part-time adult educators were instituted and .
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existing training programs for part-time and full-time adult
educatocrs were expanded.

Early Training Efforts

Wwith the growihg net of adult educaticn institutions and
the increasing number of both full-time and part-time zdult
educators, the need for trgininq at several levels became clear.
As was already indicated, some beginnings were made already in
1948, especially at the political-ideological level. The.already
cited Two-year Plan for the Folk High Schools spelleé out twelve
steps deemed necessary to ensure adequate training of adult )
educators: ¢

{1) Subject matter study groups for instructors.
To be organized at least each fourth week.
Discussion of subject matter and methodological
questions.

(2) study groups concerned with foundaticns of
scientific socialism. Compulsory for all folk
high school instructors. To be organized at
least each fourth week.

(3) workshops for continuing education in the
sciences. To be at least three days long.

' (4) A one-stand 3chooling in a course of at least
two-week duration -- for all directors.

(5) Long-term courses of several months duration at
a Zone level for instructors, especially social
sCientists, to be arranged in co-operation with
the Leipzig Residential Folk High School or the
Brandenburg Regional College at Potsdam.

(6) Establishment at the Leipzig University of an
- Institute of Adult Education, to serve as a
research centre for adult education and as a
training centre for full-tiae directors,
iuspe~tors and instructors.

{7) Summer courses at the universities aiwed at
deepening and expansion of social, professional,
and pedagogical knowledge and skills.

(8) Observation of experienced instructors in action.

\

-
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- (9) Assistance to young instructors by experienced
colleagues {subject matter chairmen). Mentor
system. ~ Mutual V1siza?10ns and exchange of
experience.

{10) Exchange among che folk hirli schools of qualified
instructors as guest-instructors.

(11) Exchange of teachingiiaterials.

(12) Participation in the Folk Eigh School Week and at’
the .Folk High School Regional Conferences ;n
lectures given by successful instructors.

Practically all the demands listed in the Two-year Plan were
realized to a greater or lesser degree. Between 1949 and 1951 :
esch of the pzovinées (Linder) established a provincial
residential folk high school, charged with training of and
in-service programs for folk high school instructors, cultural
workers, and librarians. The most active of these schools was the
Balle/Saale Folk High School whose staff was engaged in research

in adult pedagogy and where a series of pamphlets on methddology

of 3dult education were publxshed. After the abolition of the
Linder in 1952 the five provincial schools changed name in 1953
tc central schools for cultural enlightenment and came under the
direct control of the Ministry. Typical courses héld in these
schools varied from ten days to three weeks. Among the topics
were: dialectical-historical materiaiism; political and econonlc
foundations of national economy; capitalist poiitical economics;
socialist political economics; marxist theory of art; history;
Michurinian biology; philosophical foundations; and Russian. 20

‘ By 1958, ‘full-time adult educators were required to complet.
a’ bne-yéar supplementary training at the universities in Leipzig
or Dresden after.graduation in their specialized.field.” Thec
Leipzig program was designed primarily for graduates’ in languagee,

‘agriculture and social sciences, while the Dresden program was

aimed at technical specialists. The one-year course is a
necessary pre-requisite for any adult educator who agpires to a
leadership position within the system.21

An external study program at the Meissen-Siebeneichen Folk

High School enrolled five hundred\?art-eime external students 2
s -

-

”
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during 1959. Admission to the program was conditioneé on at R
least cne-year experience in the fielé and on graduation from the

quarterly indoctrination course in the District Party School.

The three-year program involved ten months of individual study per

year, combined with two residential seminars of three weeks each
and a one-week practicum; consultations with tutors are held once
a month in regional centres. The first year of the program
commenced with afiwelve—day‘residential intrdductory course. The
curriculum consisted ofs (a) ma:xist;leninist philosophy, (b)
political economics and foundatiwns of industrial and agriculcural
economics, (c) the state and legislation, (d) history, (e)
marxist-leninist theory of art, (f} theory and practice of adult
educétion. and (q) German.22

Training Adult Educators for the Upgrading System

The division of adult education into two separate main
systems and the increasing importance given to academic and
vocational upgrading of adults in Eastvcermany was already
discussed. This divisicn and specialization has been carrieé?also
into the training of adult educators. .The key institution flor
training for the upgrading system is the Institute for Adult
Educaztion (Institut fir Erwachsenenbildung) at the Karl Marx
University in Leipzig. '

“

The Institute for Adult Education was established in the

Faculty of Philosophy in 1948, following the demand for an

institute for training and research voiced in the Two~year Plan
which was discussed earlier. Later on, the Institute separated
from t;e Faculty of Philosophy and gained independent status
within the university. By 1968 the Institute employed a full-time
faculty .of twenty-eight, engaged in teaching and reséarch. The -
number of students 1n the same year reached 900; however, only
twenty~-five of these were enrolled in the adult education major
program. Approximately 150 students each year sit for the
supplementary program examination and receive the Diploma in Adult

Pedagogy.23
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The Institute for Adult Education has three departments, .

each.with a number of sub-departments:

(1) Systematical and Historical Adult Pedagogy

(a) Histor;cal and Gomparatlve Adult Education

(b) Geperal Dldactlcs of
{c) Foundat;ons of Adult

(2) Specialised Dldactlcs and Methodology of Adult Education

. (a) Soc¢ial’ Sciences
(b) Languages
{c) Agriculture

Adult Education

Education

(3f Pedagogy of Rﬂu%ﬁ Upgradiag

(This Department is involived primarily in research)

.

24

Programs offered by the Institute comprise a major, a min_>,

and a supplementary program. In the major program students take

adult pefagogy as their major plus two minors in German, Russlan

or English. The five-year’ program consists of four years of

full-time study and a fifth year internship in an. adult education

institution, comblned with part-time external study.
srogram -i8 offered in combination with majors in pqlit;cal

ecpnomics, philosophy, history

one-year supplementary program-

disciplines who wish to attain
supplementafy program combines
‘studentg are requ1red to spend
short-term resldentlal courses

culminatlng in a' four week course at the conclusion of the program.

and scientific socialism.

is aimed at graduateé'in other
background in adult education.
external and residential study:

a total of twelve weeks in

and seninars during the year,

Courses offered include:- (a) dialectical and historical

The minor

A

The

materialism, (b) political and economic, foundations of socialist

economy, (c) principles of education (especially of Soviet
pedagogy): (d) psychology of adult education,.and (e) didactics of -
- 'specific subjects.?> X
. -In addition, the Institute has been charged with the
respon51b111ty for continuing education of adult educators}and

T e 41
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faculty. 1In the words of the Education Act, the continuing
education programs "must be close to ‘the practical life" and must
provide the participants with "immediately applicable assistance

for the improvement of their work."26

The continuing education
programs include long-term Eourses in adult peaégogy for faculty
and part-tihe instructors of adults. - As a part of this program
the Institute offers a one-year evening course leading to a
Diploma in Pedagogy of Higher Education. Throughout the
coétinuing education program special at;ent%on is giveﬁ_to "the
strengthening of socialist consciousness of all teachers and
faculty."27° .

The well developed and comprehensive training activities of
the Institute of Adult Education at the Karl -Marx University in

Leipzig and similar activities of the Institute for Vocational

Educatiop (Institut flir Berufspidagogik) at the Technical

University in Dregden are supplemented at the local énd district
level by training programs for part-time instrgctors and by
continuing education programs. sdén programs are carried out by
various institutions but are co-ordinated and supervised by the
local folk high schools. ‘
A two-level plan for t;aining part;éime instructors in all

adult education institutions, devised in the Luckenwalde District,

will serve as an example of activitier in a district:
(1) The First Level of Pedagogical Qualification

(a) Individual guidance and counselling of the
instructors by representatives of school
adminisctration;

(b) participation in a course in foundations of
pedagogy (primarily concerned with problems
of lesson planning and execution);

(c) Compulsory participation in home-rcom teacher
conferences, subject specialist conferences,
and district conferences; and X .

(d) ob;érvation of prepared demonstration lessons.
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"attention of Czechoslovak a%ult educators.

(2) The Second Level of Pedagogical Qualification

(This level to be arranged in a form of monthly
« institutes centered on a specific problem which .
is pertinent to the part-time instructors.)

Institute themes for 1967-68: The Need for and
Possibilities of Demonstrable Presentation of
Material in Adult Education; Content,’ Form and
Techniques of Oral and Written Home Work and
- Examinatjons; Education for Independent and
Creative Work and Thinking; Problems .of
Citizenship Education in all Subjects; Teaching
Techniques; Elements of Teaching and Didactic
Principled, etc.28

The training of and continuing education for part-time

f insiructors is currently in the centre of interest in the

: upgradind system. Undoubtedly this aspect of trainfng adult

. educators will be given added political-ideological and economic
~~'support: ‘and will experlence considerable expansion in thb near

future, possibly at the expense of provisions for training adult
educators in the general cuptural system. ’

Training the Cultural Workers

The literature on training adult educators in East Germany,
published bath in Q?qt and West Germany, contains very few
references to the traiping of adult educators active in the
general cultural system. It is clear that the primary attention
given in East Germany during the last few years to the upgradlng
of adults has overshadowed the general ‘cultural work even to ’
observers from.abroad. And yet, the first experimental evening

.study program for training cultural workers was established in
‘Leipzig already in 1959. A five-year univeiasity program was
established in 1963 with the foundation of the Institute for
_Aesthetics_and Science of-Culture (Institut f0r Asthetik und
Kulturwisserschaften) within the Philological Faculty of the Karl

Marx Unlver51ty. The Institute received very little attention in
West German adult education literature, although Siebert mentions

it brzefly.29 On “the other hand, the Instlpute attracted the
30 "

- -
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The Institute for Aesthetics and Science of Culture was
established to offer university‘level training tO'full-time~adult
educators and cﬁltural workers'employed by the Society for the
Dissemination of Scientific Knowledge (now Urania), houses of
culture; cultural clubs, art galleries, museums and other cultural
institutions. Since the graduates will be political organizers,
supervisors of specialists, and leaders of volunteers, considera-
ble importance is given during the study to cultural-political
practice in the form of gxtensive practicum.31

The five-year study leading to the academic title of
Certified Cultural Scientist (Diplomkulturwissenschaftler) can be
completed by four different programs: (a) the full-time day
program, (b) the evening program, (c) the external individual
studv program, and (d) the supplementary program (for graduates

<in vcher disciplines). 'The curriculum for the full-time study

proggam contains’ the following subjects:

S —1

(a) Dialectical and historical materialism (2)
" “History of the international labour movement (2)
Political economics (2)

. (B) Epistemology (2)

Aesthetics (2)
Ethics (2) .
Sociology (4)
(c) Theory and history of the cultural reuvolution (4)
Cultural history (6)
Pedagogy and psychology of adults (2)
Management and leadership theory.(4)
Philosophical problems of natural sciences (8)

(d) Russian (4) . .
Physical education (4)

* (e) Elective Fourses32r . -
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It is interesting to note that students enrolled in the
external individual study program at the Institute can claim
work-release of thirty-four working days per year for study
purposes. This work-release time is spread through the school
year as follows: two days at the beginning of the school year,
twenty days during the jear for seminars at the Institute, eight
days for_gethodological practicum, two days for preparation for
and two days for writing examinations.33

In addition to the university level training available
through the Institute for Aesthetics and Science of Culture in
Leipzig, the Ministry of Culture decreed in November of 1962 the
establishment of a Basic Study Program for Cultural Workers.34
The two-year program became operational in February of 1963. The
program was designed for representatives of local government,
_Party cultural workers, cultural workers in' mass organizations,

. in indugtrial enterprises and in agricultural collectives,
officials of cultural clubs and volunteers active in a variety of
cultural institutions. Participation in the program is voluntfary
for. part-time and volunteer cultural workers, while for full-time
.workers who did not already complete or who do not presently .
part1c1pate in a training program in the cultural field attendance
" in the ba51c program is a condition of their further employment.

The Ministry of Culture was made responsible for the
execution of the decree and for approval of the curriculum for the
Basic Study Program. The Centre for Cultural Work (Zentralhaus
fir Kulturarbeit) in Leipzig was made responsible for the

preparation of the curriculum and publishing ¢ the lesson plans.
The realization of the Basic Study Program w.. . aid on the
shoulders of the cultural committees ¢ > local government at

’tpe district and regional level. The .wo-vear program was to

. consist of correspondence study and guided reading, with seminar
participation once a month (to be held outside of working hours)
In addition the students were to participate in local cultural
progréms. At-the comp}etion of the Program participants receive a

Certificate of Attendance. ‘ -
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Curriculum outline for the Basic Study Program was laid

down in the Decree as follows:

. o
(1) Imtroduction to socialist cultural politics and
practice;

(2) socialist cultural. revolution and the development
of socialist culture; '

(3) Role of cultural work in forming the socialist .
consciousness of the workers in relationship to .
solving of political and economic tasks;

(4) Management?g? the tasks of clubs and houses of
. culture; ’

(5) Dissemination of information in the fields of
literature and literary propoganda, theatre,
music, visual arts, dance, and film; and

(6) Aesthetics.35 ' ;" _ ‘ o -

Account of the-dégreevto which the Basic Study Program for‘
Cultural Workéﬂs became reality at the local level and assessment
of its relative success could not be located in literature .
available to the author. The scarcity of evaluation reports or
any reference to éhese in the available ljterature and the

‘preponderance of practical 'how to', conceptualization and theory

building‘articles point‘to certain deficiencies in adult education
research in tast Germany which will be difcussed next.

Theory and Research

Successful and effective training of adult educators at all
levels must be based on a body of'knowledge assembled- through
empirical research as well as through conceptualization and theory
buildiné. Specific adult education research in East Germany is
still at a very rudimentary stage. The schoolish orientation of
much of the research and the excessive application of school-based
pedagogy to adult educatién stands in tﬁe way of e&pirical

T .

research in adult psychology and application of the findings to
adult education techniques.

. - 48
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The difficult situation of adult education research was
discussed in 1965 by Dr. Manfred Widmann, Director of the
Institute for Adult Education at the Karl Marx University in
Leipzig.37 Widmann lists the three areas of teaching and relearch
which are the responsibility of the Institute as.K (a) pedagogy of
higher_educaéion, (b) pedagogy of vocational-t::chnical education,
and (c) pedagogy of adult upgrading, and states that while it is
possible to notice the beginning of planned and co-ordinated
teathing and research .in the first two areas, the need for the

‘ same planning and co-ordination in research in pedagogy of adult

upgrading goes largely unnoticed. Widmann also points out the
difficplty faced by a scientific methodology of teaching adults

as no reséafch in adult.learning is being carried out in East
Germany.- Knoll and Siebert report in 1968 that a Department of
Pedagogical Psychology of Adults was established in‘the_Institute’
for Psychology at the Karl Marx University and that four
researchers are Sbw exclusively concerned with problems of adult
learning.38 It is interesting to note that already in 1963,-in
iffing of part-time instructors, Faust39 stressed

diemissing the tr
the need to conglder psychology and pointefllout the lack of
psychology as a

Siebert

of seventy-fiv

subject_in training plans for adult educators.
éérts in 1968 the development of a research plan
studies to be undertaken by research assistants
didates in the Department of Pedagogy of Adult
Institute for Adult Educationl‘ These studies
eén in the followiné categories:

and doctoral c

e

al and cultural-aesthetical

upgrading of women, heterogeneity
of participants, drop-outs, new methods and
techniques} etc.);

(2) Models of §ocations in adult upgrading;

(3) The place} of adult upgrading in the socialist
- education system;

(4) History of aduig,upgrading since 1945; and

(5) Handbook of adult upgrading 40
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The recently increasing research activities in East Germany
cannot but eventually have effect on the training of adult
educators. Adult educators trained on the basis of research
findings in turn should be more receptiys to research, more
willing to apply research findings in théir'work, and more
interested to attract researchers to study‘their students, ..
programs and institutions. The growing use of research findings
and of opportunities for further research should spur- on more
research. Eventually this climate favourable to reéearch should
penetrate also into the general cultural system and invigorate
the lagging sociological research. The further development of
adult education in East Germany will to a considerable degree
depend on the degree of freedom given to the developing research
activities in adult education in both the adult upgrading and the
general cultural system.

Conclusions

Provisions for training of full-time and part-time adult
educators in East Germany seem to be well developedy especially
at the university level. The content of the training programs
has to be understood in terms of the political-ideolongical climate
of the country as well as in terms of the role adult educators in
East Germany are expected to play in their society. »

Although training of adult educators in East Germany suffers
under the limitations placed upon adult education by the official
Party ideology, it is well advapced over most West European
countiieS. However, it is rather illustrative of the relative
fringe position of adult education in most countries épat in spite
of the special importénce assigned in EastbGermany to ‘grading
and qualification of adults in all fields, training and qualifica-
tion of adult educators is one of the last fields to be adequately
developed.

‘Thé predominance of adult upgrading in East German adult
education seems to overshadow the intgresting work done in general
cultural work especially through the many cultural clubs, houses

45 .
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of culture and the Urania. The strong upgrading orientation also
hag an effect on the kinds of research carried out and the
‘8choolish orientation of theory and methodoldgy of adult education
which still is in strong evidence.

. The establishment of the Department of Pedagogical
_Psychology of Adults at the Karl Marx University and the increas-
ing research activities of the Institute for Adult Education at

. the same university are promising indications of a possible new
direction in the further development of adult education in East
KGermany. _ .

; The training of adult educators in East Germany, as well as
E?iéging provisions in other countries, should be kept in evidence
and examined by colleagues abroad so that“adult educators can
learn from the. successes and mistakes in. other countries and
societies and can better contribute to the further development of

adult edvcation in their own society. .

Footnotes

1, For developments in Western Europe see the important pilot
study Workers in Adult Education: Their Status, Recruitment
and Professional Training (Strasbourg: Council'for Cultural
Co-operation of the Council of Europe, 1966). The East
European states are far ahead of Western Europe in
provigions for training both professionals and volunteers;
unfortunasgly very little is known about these programs and
only a few accounts are available in English.. Among these
are: Dusan M. Savicevic, The System of Adult Education in

. Yugoslavia (Notes and Essays Series No. 39; Syracuse: )
University College, Syracuse University, 1968) which

-. contains a very useful chapter on the training of adult
educators, and Jindra Kulich, The Role and Training of Adult
Educators in Czechoslovakia (Vancouver: Faculty of
Education and Department of University Extension, The
University of British Columbia, 1967).

2. It is worth noting that the term 'Erwachsenenbildung’
‘(adult education) has disappeared In East Germany and has
been replaced with the term 'Erwachsenenqualifizierung'
{adult upgrading), while the broadly cultural aspects -of
adult education are included under the term 'kulturelle

el . D
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10.
11.

12.

13.

v (
Massenarbeit' ‘(cultural work with the masses) which also\

ncludes the activities of theatres, art galleries, folk
ensembles etc. aimed at all age levels of the population.

“~

Volkshochschulen, adult education institutions offering
non-credit programs, predominantly in the liberal arts and
humanities, organized primarily in the evening.

For a very useful account of the post-war developme,* and
for perindization of adult education in East Germany, see
Joachim H. Knoll and Horst Siebert, "Zur Erwachsenenbildung
in der DDR," pp. 9-40 in Knoll and Siebert, Erwachsenenbil-

dung -- Erwachsenenqualifizierung: Darstellun ‘und -
umenie der ErwachsenenbIldung in der DDR (Heidelbérg:

Quelle & Mayer, 1968). See also Heinz Gutsche, Die -
Erwachsenenbildung in der sowjetischen. Besatzun zohe (Bonn:
Bundesministerium FGr Ge3¢Mtdeutsche Fragen, : 2 vols.

"Verordnung fber die Bildungseinrichtungen zur Erwachsenen-
qualifizierung, vom 27. September 1962," in Knoll and
Siebert, Erwachsenenbildunq -- Erwachsenenqualifizierung,

op.cit., pPP. 83-91.

Manfred Bauer, "Prldsidium des Minigterrates beschldss
Verordnung zur Lrwachsenenqualifizierung," Berufsbildung,
16 (November 1962), 'pp. 597-598. .

The following information is taken p“narilyr‘rom xarl A. '
Grtiner, "Erwachsenenbildung in:dér 'DDR!, “Volkschochschule
im Westen, 18 (October 1966), pp. 245-246.

Individual study, based on sps .. 'Y prepu. ' tes.. and
using a variety of supplementary tc “bniques wuch as
tutorials and group geminars is developed in East Germany
to the point of outpasing other parts of the adult upgrading
system and would deserve detailed study by adult educators
in other countries. Unfortunately only very limited
materials are available in English.

v
Arnold Knauer, Aufgaben und neue Experimente der
Erwachsenenbildung (Frankfurt/Main: Frankfurter Bund fir
Volksbildung e.V., 1967), p. 85.

Ibid., pp. 83-84.
Ibid., p. 84.

The Socialist Unity Party (Sozialistische Einheitspartei

Deutschlands) is the Communist Party of East Germany.

.

_"arbeitsplan der Volkshochschulen der Sowjctischen

Besstzungzone Deutschlands 1948-1950," Vo,kshochschule,
(1948), p. 395.
T
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14, Erdmann Harke, Grundfragen und Probleme der systematischpn
Allgemeinbildung Erwachsener in den Volkshochschulen der
Deutschen Demokratischen Republik (Halle/Saale: -
Stadvolkschochschule Halle, 1961), p. 33. It is worth
noting that Harke based his requirements on principles
stated by Soviet authors.

-

15. This is also evidenced by the lack of a journal devoted to
adult education. The only such journal published in East
Germany, Volkshochschule, ceased publication in 1950 and
now only the vocaqéonal training journal Berufsbildung
regularly carries articles concerned with adult training.
Other articles on adult education are sporadically
scattered around in political-ideological and educational
periodicals. .

16. Gutsche, Die Erwachsenenbildung in der sowjetischen
Besatzungzone, op.cit., vol. 1, p. 7

17. EQE' cit.

18, Hans Amberg, "Zur gegenwirten Situation der pddagogischen,
Qualifizierung der nebenberuflichen Lehrkridfte," -

. Berufsbildung, 16 (August 1968), p. 431. The situation in
the Erfurt District may be considered typical and many
articles appearing in Berufsbildung sirce 1960 stress the .
need for training of parc-time instructors and outline
efforts at the local or district level.

19. ~Arbeitsplan der Volkshochschulen...,” op.cit., p. 395.

20. Gutsche, op.cft., pp. 77-81.

» 21, Horst Siebert, "Universit#t und Erwachsenenbildung in der
DDR," Hessische Blitter fUr Volksbildung, 18 (1968), pp-
91-92. .

22.  Eva Ml¥ochova, "pil tisice osv&tovych ddlkard v NDR,"
Osv&tovd Préce, 13 (June 3, 1959), p. 170.

23. Siebert, "Universitdt und Erwachsenenbildung, " op.cit.,
p. 91. ) :

24, Ibid., pp. 90-91. The reader will note the classification
of adult education as a.branch of pedagogy, giving rise to
peculiar combinations such as "adult pedagogy". More will
be said about this classification in the section on theory
and research.

25.  Ibid., p. 92.

26. cited from Das Gesetz Qber das einheitliche sozialistische
Bildungssystem by Siebert, op.cit., p. 92.
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32,

33.

34.

35.
36.
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Siebert, gg.cit., p. 92.

Herbert Fledler, GlUnther Koopehle and Willi Ukrow, .
*Stufenweise PAdagogische Qualifizierung nebenberuflicher
Lehrkrdfte," Berufsbildung, 21 (October 1967), pp. 514-516.

Siebert, op.cit., p. 91.

Miroslav Disman, "vzd¥1livini osvétovych pracovnlku v _NDR,"
osv8tovy¥ sbornfk, (1965), pp. 31-33. The Institute for
Aesthetics and Science of Culture at Leipzig is of
considerable i‘erest to Czechoglovak adult educators as it
bears some resemblance to the Institute for Adult Education
and Journalism at the Charles University in Prague.

. Ibid, p. 32.

ddapted from Disman, loc. cit. The numbers in brackets
refer :o the number of semesters each course requires;
number of hours per week varies from course to course from
2 to 5 hours. -Elective courses account for 9 hours per .
week during the first three years, 6 hours.in the fourth
year, and 4 hours in the final year.

Ibidu; p- 33. WO:k-release with pay fcr study purposes
wide-spread in East Europe and the U.5.5.R. and is often

incorporated in legislation.

"Anordnung {ber das Grundstudium £Qr Kulturfunktionfre und
die Spezialschule r. Leiter des Klinstlerischen
Volksschaffens, vom 16. November 1962," Knoll and Siebert,
op.cit., pp. 91-96. The description of -the program in this
article is based on the decree. % .

Ibid. ¢+ PP 92-93,

The retardation of empirical research in adult:psychelogy
and especially in sociology of adult education is a heritage
of Soviet pedagogical ideology noticeable throughout East
Europe since 1945.  vhile many adult educators and research
institutes in East Europe have gradually abandoned the -
Soviet theory and pushed ahead in their own research’
activities, notlably in Yugoslavia which now can be
considered a leader in European adult education research,
East German adult edycators have only very recentfy begun
to make the first tentative steps. » . .

Manfred Widmann, "Entwicklung der Erwachsenenbildung --

Aufgaben der Erwachsenenpidagogik,"” pp. 1-8 in Beitrlqe
zur Sozialistischen Erwachsenenbildung, vol. 2, (Leipzig:

"Institut fOr Erwachsenenblldung, Karl-Marx-Universxtat,

1965). .

.‘Es‘;
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38. Knoll and Siebert, op.cit., p. 202 (footnote) .

39. Karl Faust, "P8dagogik fiir nebenberufliche Lehrkrdfte,"”
‘Berufsbildung, 17 (August 1963), p. 405 Although Faust
still relres exclusively on Pavlovian psychology rather than

' on empirical’research in the psychology of acult learning
copducted with adult human subjects, his statement is &mong
the first redognitions of the -need for psychology in °
training programs for adult educators.

. LY
40. Siebert, "Universitat und Erwachsenenbildung,” op.cit.,
p. 91.
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TRAINING ADULT EDUCATIONISTS IN HUNGARY

Soés P4l
(Debreceni Teacher Training Qliege)'

Can adult educationists be trained in teacher training colleges? There is
little: enthusiasm for the suggestion iu Britain; Dr Sods P41 descrides an
" attempt to make it work fn Hungary. -

' During the last twenty years adult education has made great:
\\ngaaress in Hungary. Recently, the promulgation of the Guiding
?r@nciples of Cultural Policy of the Hungarian Socialist Workers'
Party and-the national conference of adult education in Debrecen,
1965, have opened up new prospects, .

The growing social a¢ceptance of the principle of continuing
education and the development of the systematic organisation of,
adult education has demanded more and more. well-trained profes-
sional workers capable of coming up to modern requirements in
theory and practice. Some years ago, with this end in view, our
cultural government authorities established brofessionalninstruc-
tion at two universities-Budapest and Debrecen-and at two
teacherg' training-schools in Debrecen and § @béthely.

This short account deals only with the adult education work
of the téachers' traininé-schools. Hungarian teachers' Eiaining-

,

Reprinted with permission from: Adult Education
{National Institute of Adult Education, Leicester, .- .
U.K.), vol. 39, No. 4, (November,’1966), pp. 212<214. .-
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schools give three years' (six terms') instruction for their
:students who come here after finishing the seccndary school at
the age of eighteen.

The new adult education branch was established at the
teachers' training-schocol 6f Szombathely four years ago, and at
our school in Debrecen three years ago. As both,schoois are
training teachers, too, they are institutes of two professions.
According to our experience until now, apart from some little
iisag}eements, the marriage of the two professions has proved
fortunate. The adult education branch has a deputy heac and two
independent departménts (chairs) for adult educaiion (with a-
personnel of five), and for librarianship (with a personnel of
three). There are 120 adult education students in all (one year
consists of forty students), and their teachers ~ome from the
practical field of adult education. (The teachers training branch-
has betweén ninety and one hundred students.) All the students
are aged between eighteen and twenﬁy—four.

The chief and most difficult question faced by the new
training branch was the shaping of the programme of studies. The'
first version of our curriculum, arrangéd by outside experts, was
too theoretical. It comprisea too many subjects, with inadequdte
logical connection, and it did not give the students any time for
practice.

The second version, revised by the teachers of tra1n1ng
themselves, was we think much better, though that is also not
absolutely faultless.  The present curriculum tries to bring the
subjects into harmony, and in its framework the theoretical
instruction is already combined with a systematlc,,permanent and N
gradual practical training during the six terms.’

__Our-students must register for the following main theoretx—
Eéi subjects: marxist philosophy and social scxence-dlalectlcal ,
‘materinlism, hlstorxcal.materlallsm and ‘sociology, political
econpmy, scientific socialism, history of religion and atheism;’
_science of culture-history, theory, policy and organisation of ‘
.culture, planning of adult education work; aésthetics, education°”
‘for artistxc tahte and the amateur artxstlc movement—general

»0 . o 55 . },
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literary, theatre, film, music, fine arts, dancing; library
sciences~general, bibliography, centralised cataloguing; .
psychold@y—general and adult; pedagogy-general and adult; and
fundamentals of natural sciences, technology and production-
world concept of natural science, industrial and ‘agriculturjil
knowledge. The first four subjects are taught thrbughout five
semesters, the last three through two. Besides these subjects
the students have to learn one or two foreign languages, knowledge
of mother language, handling of audio-visual instruments,
typewriting and some sport. Our present curritulum devotes a
considerable range and time to practical training, though it is
the most unsettled section of our whole training work. At
pres;ntzthe following opportunities are provided for our students:
in the first two terms they visit different cultural institutions
and adult educational programmes. These visits are in.groups of
ten with a teacher or tutor. These practice visits are preceded
and succeeded by group preparation and analysis. In the third
term the students have to demonstrate their own practice programme
in the school, in the presence of their tutcr and fellow-students.
In the next two terms they do the same in the extra-mural field.
Preparation, analysis and marking are important parts of these
~furt‘lher practices, too. ¥

Practical training runs parallel with the theoretical
instruction. In the last term the students dc not have any
theoretical instruction at all. For two months they work as
apprentices at different county, district or village cultural
institutions (community centre, village nall, club, etc), and they
spend the other two months in public lipraries. Thése standard
practising institutions, selected from different parts of our
country, are in close connection with our school. In this
‘'semester of probation' every student has to_demonst}atela nbdel
programme evéluated and marked both by his intra-mural and extra-
mural tutor. 1In addition to these compqlsory studies our students

take part in different field trips, in collections of sociological

.data,'and:they organise various programmés by themselves in the

school 2nd in the country. At the end of the three yeérs'the

96
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students of adult education have to pass a state exanination that
includes the defence of a diploma thesis. Students taking our
training-school diploma can work in adult education or librarian-
ship. .

What kind of problems now have to be solved? We are already
over the pioneer stage; our actual main task is to shape the
standard material of subjects and the accurate demarcation of
them, and to provide adeguate lecture notes and text-books. We
must also raise the level of the practical training, intga—murally
and extra-murally.

Our school also has a correspondence course, enabling field
workers and librarians to obtain a diploma equivalent to the
regular students' one. For the cqrrespondence students we '\\
organise four consultations in a year. At present between one “~—_
hundred and 120 students atre studying adult education by
correspondence. Correspondence students tend to be more mature .
people than the residential studenus with some experience in the
field.
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TRAINING ADULT EDUCATORS IN HUNGARY

Jindra Kulich

Adult Education in Hqua:yl

As_in most European countries, the roots of organized adult
education in Hungary can be traced to the early nineteenth

-century. From that time on, adult education devgloped in a

variety of forms such as literary ahd educational circles, sunday
schools, public libraries, and cultural, physical education and
amateur art societies. -

In the period between the two World Wars the provision of ,
adult education was further differentiated, and in addition to the
many varied traditional forms of inforﬁal adult education, more
formal forms of literacy training and vocat%onal training were on

‘the increase. However, the political climate from 1920 was not-
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too conducive to adult education and many of the activities had to
be carried on in a semi-legal or even illegal way.

The pclitical, economic and spiritual ruin of Hungary at the
end of World War II bresented a great challenge to adult education,

~

Reprinted with permfssion rrom: - International
Congress of Adult Education Journal, vol. 12,
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with physical facilities practically non-existent and personnel
decimated by years of persecution and the War.

The far-reaching political, social and economic changes in

‘the immediate post-war period also influer ced significantly

changes in the definition, role and organization of .adult educa-
tion in Hungary. Since 1949, all education, including all forms
of adult education, has been under ‘the political-ideological
control of the State and the Hungarian workerd' Socialist Party.2
Hcowever, much of this control is decentralized and since the

early 1960's the state administration and the Party have attempted
to maintain a balance between integration and dispersed decision-
making at the county and local level.

Once the most urgent tasks of the immediate post-war period
were accompl{shed (these included, foremost, literacy training,
provision of elementagy and secondary schooling for workers and
peasants, vocational training, and political-ideological
re-education), the more long-range tasks were outlined in \1964 as
follows: mass development of general adult education amond the
adult population; devélopment of specialized knowledge in the work
force; literary and artistic education of the masses; appro riate
and functional uses of leispre; and development of socialist
collective thinking.3

These tasks assigned to adult education in Hungary are
carried ou: through a comprehensive system of adult education
consisting of four main branches:

'l. Formal adult education, including elementary
~and secondary workers' schools and evening

and correspondence courses at higher education
level;

2. vocational and further educatini, organized by
. factories and ky trade and professional
associations;

3. ideological-political education, organiced by
political organizations; and

4. informal adult education, carried out by a
wide variety of institutions and associations.
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This wide network of formal and informzl provision of adult
v education4 requires a considerable number of both volunteers and

professional adult educators to organize, administer and staff
the many varied programs.5

Profile of Hungarian Adult Educators

Since the early beginnings of adult education in Hungary,

school teachers made up most of the cadre of volunteers active in

the field, especially in the countryside. During the last few
years, the number of other intellectuals active 1n the informal

adaolt education system has been steadily increasing, although the-

teachers still form the largest single group. In:1969, there’
were some 4,000 professional adult educators and 32,000 - 40,000
volunﬁeers active in the field.6 )
An analysis of the desirable_characteriétic traits of the’
Hungarian adult educator: carried out by Karsai, brought out the

-fdllowing:,-abiliky to work consciously towards concrete and

specific goals; to work with people; to understand .and assess

“people; to be convincing in word and deed; to cope wi}h both

success and failure; tévpombine mﬁny sidedﬁess and harmony; and
to perceive and satisfy the cultural/educational needs of the

clientele. 1In order to be-able to give léadership, professional’

adult educators furthermore need to have maximal freedom of
thought and to employ in their work 'a scientific approach;
creative analysis and synthesis, and careful gva}uation of the -
results of adult education processe§.7

Some of the traits described by Karsai are personality
traits acquired through the process of socialization and through
life experience, while others are the result of professional
training. Although university level training for informal adult
education has been in existence since ‘1956, far too many profes-
sional adult educators still lack the necessary training; this
situation pertains in an even higher degree tovformal adult
edﬁcation.8 Maroti analyses the causes for the lagging prafes-
siongl‘qualigicatiqn of adult educators as (1) unwillingness

‘ ’ 60 . .
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among adult educators working in the field to study adult
education, claiming the work experience should exempt them from
study; (2) willingness on the part of the loccal government organs

‘to employ untrained local residents, in preference itc properly

trained strangers; and (3) unwillingness on tﬁe part of trained
adult educators to work in the countryside, away from Budapest and
other cities.9

However, professionalization of the field in Hungary seems
to be progressing, especially in the last few years, and the
number of students of adult education is steadily increasing. In
analysing the qualification needs of professional adult educators,
Durko arrived at the following list: “"training in sociology,
knowledge and commitment to modern educational policies, famili-
arity with the psychology of adults, conscious recognition of the
didactic and educatioﬁal psychological problems of the adult
education field, experigpce in extension education work, a anamic

personality.“lo

Overview of Professional Training

The first uniéersity training program for adult educators in
Hungary was established in 1956 at the Lajos Kossuth University in
Debrecen, to be followed in 1961 by a program at the Lorand EB8tvls
University in-Budapest.

In 1957, the Institute of Popuiar Education prepared a
national plan of pre-service training at the teacher colleges and
in-service training of professionals by the Institute and of
volunteers by regional cultural centres.ll )

The teacher college level programs inhadult education were
established in 1962 at the Teacher. Training College at Szombathely
and in 1563 at the Teacher, Training College at Debrecen. In the
late 1960's, ihe Central School of the Hungarian Trade Union
Council established a three-year correspondence progrém for
cultural and educational officials in the trade unions.

Since its inception in 1956, training of adult educators at
the university level has gone through a long period of searching
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and adjustmeht. The main stages went from the original attempt
to provide a rather theoretical,_broad, encyclopedic education,
through a downgrading of university training; to a new program
set up in 1969 in response to the needs and in greater harmony
with the requirements of the broad field. By 1971, the new
program.was well established and accepted both by the Ministry for
Cultural Affdirs and by the a,en-ies and personnel in the field,
and a new two-year correSp;ndence program for students transfer-

ring from the teacher colleges was established.12

-

. Traininj at the Universities

In accord with the historical development of adult education
in Hungary, the university programs at first concentrated on
training for the informal adult éducation‘system, but later on
and especially since the 1969'ke-organization of the program, the
training developed a broader P%se, trying . 3 meet the needs of
adult educators, in all cornérs:of the .ield.

The Adult Education Program at the Lorand EBtv8s University
at Budapest can be completed in five years of full-time or six
years of part-time; evening and correspondence, study. The
program in~ludes the following areas of study:

First Part - Fundamentals
History of Culture
Theory of Culture
Cultural Politics
In addition to these major areas, other areas such
as demography, social statistics, theory and

methodology of sociology and social psychology,f,
and aesthetics are studied. -

The first part of the program ends with a compre-
hensive examination.

Second Parté— Spec%alization ,
!
Theory and Methodology of Adult Education

Theory of Communications and Mass Media

ERIC
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Sociology of Culture and Education

All students must pass an examination in each of
thg three areas of specialization, but from sixth
semester on C specialize in any one of the

three options.
P

Within the Addélt Education component common to all, the
~stlidents are taught history of adult education, social and
individual need fcr adult education, organization and main aspects
of adult education, didactics and methodology of teaching adults,
and theoretical problems ard research 'methods. Specialization in
Adult Education consists of analysis or ccmparative study of
particular guestions of the histcry, theory or methodology of
adult education. In addition to these coﬂ}ses. already in the
first semester the students take an Introduction to the Informal
'Adult Educatidn Institutions and System, while in their last
‘semester (tenth) they take Froblems in Management and Economics
of Informal Adult Education, Organizational and Lezdexship Theory,
and Planning of Informal Adult Educatiani .

’ The full-time students, who unlike the part-time students
generally do not have any field exverience as adult educators,
have to go through a practicum arranged in two sessions of four
weeks each (during summer recess) and one session of three months,
involving twenty.hours per week (during session, in their last
year). The summer sessions have not been found too suitable due
[ to the yenerally low level of activities in the field at that,time
and this part ¢’ the nracticum may be changed to-four sessioﬁs of
two weeks during session.

Training at the Teacher Colleges

The teacher col .eges are post-seééndary institutidhs, but
do not have university rank. During the pericd from l965”to'l968,
when the university training programs in adult education were .
temporafily suspended, the'tggche;—colleges were the only institu-
tions training professional adult educators in Hungary. Since
© 1971 graduates from the adult educatiom training programs offered
by the c;lggges can.tranafer to the two-year_cqrrespondence

~
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university program and obtain a university diploma in adult
education. -

The Department of Adult Education of the Teacher Training
College at Debrecen offers the following subjects in its three-
year, sfx semester program (the curriculum at first was designed
by outside experts but later was revised by the college teachers
to combine theory with practice arranged in a gradually increasing

way):15

Compulsory subjects - five semesters
Marxist Philosophy and Social Science:

d1al§ct1cal mater1a11sm, historical
materialism ahd sociology, political
economics, scientific socialism, and
history of religion and atheism

Science of Culture:
history, theory, policy and organisa-

tion of culture, plannlng of adult

education work s

Education for Aesthetics and the Amateur Art
Movement :

general, literary, theatre, film,
music, fine arts and dancing

Library Science:
general, bibliography, cataloguing
Compulsory subjects - two semesters
Psychology:
general and adult
Pedagogy: .
general and adult
Fundamentals ofJSCience:

world concept of natural science,
industrial and agricultural knowledge

:'64 | y
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Additional compulsory subjects

Hungarian

Foreign Languages (one or two)
Operating Audio~visual Equipment
Typing

Physical Education

Elective activities

»

of adult education programs at the College

Collecting of sociological data, organisation (;
and in the field, and field trips.

Practical experience is compulsory and in 1966 it ccnsisted

of visits to institutions (first and second semeste:), praciice

demonstration in the Coilggé (third semester), practice demonstra-
_ tion in the field (fourth and fifth semesters), and an extensive

practicum during the entire sixth semester (no courses attendéd)

which included two months in an informal adult education

institution and two months in a public library. .
At the end of the three-year program, students have to pasgi
a final state examination which includes defence of a diploma’

thesis. .
W A correspondence program, with four consultation sessions
in each of the three years, is available to adult educators

already active in the field. —

In-service Training

The provision of in-service training for both professional
adult educators and volunteers in Hungary is wide-spread and
varied.

R The training of volunteers through the regional cultural
centres, proposed in the national training plan of the Institute
of Adult Education, comménced in 1958. The in-service training
activities of the Budapest Cultural Centre, organized for leaders
and lecturers in twenty-two large and seventy smaller houses of
culture and in some two hundred extension locations throughout
° Budapest are a good example of the extent of this training, which.
~ {8 carried out in close cooperation w:.th the Association for the

o . 6 e
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Pogularization of SCience.16

The Association for the Popularization of Science is very
active in in-service training of its lecturer-members throughout
Hung&ry. During a ten year period since 1960, the Association
organized 2,000 basic training courses for its members. In 1969
it established a Methodologjcal and Documentation Department in
the national office, with training and research as its main
tasks.l7

The Institute of Popular Education organizes courses and
conferences aimed primarily at staffs of the houses of culture
and clubs throughout the country. Through training of trainers
for local courses it also assists the regioral cultﬁral centres
in their role in in-service training of -.rolv.:xteers.l8 In 1970,.

Id

Centra at Balatonalmadi.

Connection Between Training and Research

Close ties between theory building and the field have long
roots in Hungary, reaching to the beginning of this century, to
the Hungarian National Congress of InfO{yal Teaching convened

in 1907 to work out 2 "uniform, scientific system of the theory
of mass education".19
The most recent call for close ties between training and
research, between methodology of teaching and methodology of
research, was issu=d by Karsai at an East European conference on

training of adult educatorz, held in Hungary in November of 1971:

1. institutions training adult educators must
prepare both practitioners and researchers
- practitioners will have to use more and
more applied research in their cday-to-day
work to be able to fulfill their task -
training institutions must not only prepare
them, but remain in touch with them as
alumni, and through them be in close touch
with the field;

2. research findings will have to be applied to
‘practice more dynamically, especially as far
. as wethods and techniques of adult education

L4
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are concerned - thus it will be necessary to

introduce students tc concrete learning

processes and to provide for adeqnate differ-

entiation and specialization among adult
tors; .

_3. resezrch findings and repcrts must be dissemi-
nated through didactical means if they are to f
filter into practice - this correspcunds to the
- proven dictum that teaching and research must
go hand ir hand; .

4. students and younq graduates shouid be assigned
‘tasks in the reseéerch program of the training
inatitutions.

Karsai goes on t~ state that the cocperation ‘between -
training institutions and the field, between researchers and
practitioners, is not only necessary but also muatually beneficial,
especially in research of adult education processeg, which must
be anchored firmly in practicyl situvations. Such activity,agiven
adequate preparation and planning, (a)intensifies professional -
ambitions as it allows the practitioner to look behind the scenes,
(b)assists ‘with self-evaluation tasks through work on qualifica-
tive and quantificative research, (c) provides further learning
experience (through working alongside experienced tesearche;s)'
applicable to daily work, (d) enables both the researcher and the
practitioner to realize that each‘gg e assistance of the'_

_other, and (e) demonstrates to :rgn‘youn; and recent graduates in

the field that they can grow professionally in their job only

through professional continuing education.21

Conclusions

From this description of the training provision and availa-
ble data on training programs it can be concluded that profession-
al training of adult educators workihg in the informal adult
education system is getting well established, énd.that in-service
training and continuing.education for professionals and volunteers
alike has made reasonable advances. On the other hand, speclfic
training in techniques of teaching adults for teachers in the’
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formal adult education system obviously is lagging behina and

congsiderable improvement will be necessary in this important

segment of the entire field. A close connection between training

and research and between researchers and practitioners is seen as
important and sought in daily contact.
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THE ROLE AND TRAINING
OE ADULT EDUCATORS IN POLAND

Jindra Kulich

Adequatguptodisions for and activity in research and in
training of, adult educators are of crucial importance to further
development of effective adult education‘in any country. Adequate
training provisions for adult educators in Europe, both at the
professional and the volunteer level, were lacking uptil fairly
recently. 1In thé last few years, however, ‘the training of adult
educators increasingly has. come into the centré of interest in
West Europe, while it has been .given congiderable attention in
East Eufope since the end of the Second World War.l This paper
will give an account of recent developments in the training of'

‘adult educators in Poland.

Adult Education In Poland

From Early Developments to 1944. The beginnings of modern adult
education in Poland can be traced back to the turn of the '

eighteenth century. The chafacter of adult education.throughout

Reprintéd wiih éermission from: . Centre for'Continuing'

. Education, The University of British Columbia,

oucasional- Paper Number 6, Murch, 1971,.32 pp.
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the nineteenth céntury was strongly influenged by the political
partition of Poland, completed in 1795 and ratified by the
Congress of Vienna . . 1815, Thus for more than a century, the
polish territory and the Poles have been governed over by and
have been subjects of three independent empires, the Kingdom of
Prussia (since 1871 the German Empire), the Austrian Empire, and
th~ Russian Empire.’ Since the economic, social, political and
cditural conditions of these empires varied conciderably, ‘the
government of their respective part of Poland varied too and ‘with
it,varied the conditions of adult educatlon.2
The period between the two world wars, from the un1f1cat10n
of Poland in 1918 to the German invasion in 1939 was marked by
attempts at eradication of the high illiteracy (attempts whic‘? .
remained only relatively successful), cultural and political
nationalism, and development of provisions for elementary adult
education in an ef‘ort to upgrade the educational level of the
predominantly peasant population. It is interesting to note that
theoretical study and sociological research in adult education
were carried out during this period.3 : \
The Second World War brought about a ruthless, planned
_ destruction of all Polish culture and education in the country
once more partitioned, this time between Nazi Germany and the
Soviet Union. The conditions became only worse with the German
attack on the Soviet Union in 1941 and the subsequent total
‘occupation of Poland by Germany. However, with the methodical
destruction of all public and private cultural and educatiocnal
2 institutions between 1939 and 1944, activities in these spheres of
human and social needs were pursued vigorously by the widespread
underground movement which encompassed almost all teacherS, adult
educators, university faculty and cultural leaders. Although
casualties were high among these underground workers, the cultural
and educational underground was successful I-: malntaxning Polish
cultural and political consciousness in the face of Nazi attempts

at indoctrination.4

r

Developments After thé Second World War. Adult education and

,_71
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broad cultural work p‘awed an important role in the difficult
post-war reconstruct... of the Polish society and its institu-
~tions. It is important at this point to define what is . .
. considered as -adult education in éost-war Poland. One of the
most influential theoreticians, Kazimierz wojciechowski, defines
adult education as follows: .

As part of adult education we consider those events

which are the expression of purposeful, conscious .
planned andragogical activity of either

short~term or long-term nature. Through this - N

_act1v1ty adult educators exert influence over

working youth and adults in the intellectual, .

social-moral; esthetical, manual, political .and o

physical domains.5 -

It is important to point out' that this definition, in the Polish

context, does include a variety of activities of libraries, ’

museums, art gelleries, theatres and other. institutions, as lofig

as these are.planhed consciously with an educational purpose.

The intent of the institution or organization in planning the

specific activity is thus the deciding factor.6

' The magnitude of the post-~war reconstruction task facing

Poland in the economic, cultural and educational field can be

illustrated by a.few statistics. During the war, six mllllon

citizens {out of a population just short of thirty~-five m1111on)

-lost their lives. Thirty-eight per cent of national property and

s1xty—51x per cent of industry were destroyed.7 Most of the

cultural and educational institutions were destroyed and many

cultural workers lost their lives. The number of illiterates in s

1945 was estimated at between twenty~three and twenty-five per
‘ cent.8 By 1968 over fourteen million people wére served through a

rebuilt and vastly  expanded net of houses of culture and other N
club-type institutions, while almost six million people were served
by publié'libraries.9' In the same year an est1mated f1ve to six
mllllon adults took part in adult education programs. '
Illiteracy was practically wiped out. f

The main tasks of cuitural work in the post-war period were

listed by Wojciechowski as:v literacy; building up the netwgrk‘of
public libraries; éxpansion of workers secondary schools; solving
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problems of higher educatioq’for workers; increasing the general
levelqof culture and rationalization of the uses of leisure; and
among the most recent tasks the increasin%)of academic and,
vocational qualifications of the workers, and sustained effort at
lgncreasing the’qualityjof adult, education and of self-eduEation.lr
'The development of adult education since 1944 can be
divided into three main peridds.lz' Tn the first period, from 1544
to 1949, the main tasks were the reconstruction of the state.and
society, the renaissance of Polish culture in the former German
ter:itorieé, and the re-establishment. and expansion of aduit
educétion institutions. This period is also marked by a lively
discussion of the philosophical and theoretical foundations of

.
-adu}t education among the representatives of the liberal and the

sociist and communist direction, as well as by the foundation cf

several journals.in the broad cultural work field; among these

were two journals important tc adult education, dEQiata i Kultura
(Education and Culture) and Praca Oswiatowa (Work in Adult ,

Education}.

The second period, from 1950 to 1956, is marked by ‘the
victory of dogmatic orthodox communist ideology in Poland, with
corresponding consequences in the field of cultural work. The
reconstruction of adult education institutions was cqmpleted,'but
further development was restrained by the excessive préce;s of
centralization and bureaucratization. In harmony with the -
situation in ‘other East European countries, voluntary associations
and'special interest clubs were ordered to disband and Jjournals-
ceased publication. Although the struggle for literacy was
practically won during this pe;iod, moss of the remaining adult
education actitivies became propagandistic rather than educational;
mass propaganda in response to immediate needs‘of the PoliSh
United Wqrkers }arty (The Polish Communist Party) pushed aside .
systematic educational programming. This dark perioa'came to an
end with the Polish thaw of 1956 which marked the beginning of the

"end of the dogmatic Stalinism in East Europe.

"Phe last, third period in the post-war development of adult
education in Poland, extends from 1956 on to the present. The

- 73
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relative liberalization in the wake of the ideological-political

changes in 1956 allowed an outburst of initiative at the local
and district level and a great expansion of voluntary associations,
special interest cfubs, and cultural institutions. 1In systematic
programming, elementary, secondary and vocational workers' schools
were expanded and work in this area of adult education was
intensified. Rtocarch activity, especially sociology, which was
supressed durirg the previous period, was revitalized and
publications ir, adult education increased dramaticallx*ia

The development of adult education in post-war Poland was
enhancedfgy}legialation aimed at or having bearing on provisions
for adult e

on State and Public Libraries; the 1949 Act Regarding the

ucation. Among such legislation was the 1946 Decree

Liquidation of Illiteracy; a Government Decree of 1956 charging
the Ministry of Education, othér ministries and the industrial’
enterprises with responsibility for education of employees
{(between the ages of 18 and 30 years) who did not complete
elementary school; the 1961 Act Regarding the Development of
Training and Education; the 1965 Government Resclution Regarding
the Raising of Qualifications of Workers in the National Economy;
and the 1570 Decree Regarding Compulsory In-Service Training of
Key Personnel. .

The overall provision of adult education is carried out

‘under the supervision of the Ministry of Education and its local

officials. It is carried oyt primarily by.the school system,
financed fully by the state and charged with the responsibility of
academic and vocational education of adults at the elementary and"
secondary general and vocational levels, and by the out-of-school
system, financed primarily from fees and charged with responsibili-
ty for education in the humanities, in-service training, -cultural
and physical recreation, hobbies and other activities. Broad
cultural activities, including the work 9f public libraries and
the hotses of culture have beenMransferred to the Ministry of
Culture and Art in 1951. Voluntarg and special .nterest associa-
tions include clubs organized by the trade unions in factories and

business concerns, the Society for the Dissemination of Knowledge

74 | \
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A
(Towarzystwo Wiedzy Powszechnej) established in 1950, the
* primarily urban Society of Socialist Youth (Zwiazek Mlodziezy
Socjalysticznej) and the Society of Rural Youth (2Zwiazek
Mlodziezy Wiejskiej) formed in 1957 by division of the Society. of
~Polish Youth (Zwiazek Mlodziezy Polskiej) into two organizations.
Co-ordination of activities in adult education among these and
‘other orgae}zations and institutions is provided through the
Commission on Adult Education (Komisje Oswiaty Doroslych)
established by the Ministry of Education in 196Q.
The variety of organizations and institutions in the broad

field of cultural work is classified by Wojciechowski into . &ven

,

networks:

’

- (1) the network of workers' schools and courses,
(2) the network of public libraries,
.*{31 the network of museums,
(4) the network of people's universities,

(5) the network of club-type centres (village
. centres, clubs, houses of culture),

(6) the network of physical education and tourist
cluks, and .

(7) the network of recreation centres.14 . ’

In addition to-.these networks there is the closely relat2d work of
educational publishing houses, radio and television.

Reviewing the development of cultural work in Poland in the
last twenty-five years, Cwiakowski pints out the increasing
professionalization an¢' claims *hat the folldwing were crucial
contributing factors: (1) increase in the educational role of
cultural work, (2) its mass character and integrati»n into the’
socialist educational system, (3) expansion of cultiural needs of
the workers and the resulting necessity to form special .cultural
and- educational institutions, and (4) systematically progressing
institutionalization of cultural work within the framework of
state administration as well as in other sccial activities.ls At

. the centre of this process is the profe§Sional adult educator &nd
cultural worier whose role in the contemporary Polish sbciety will

le ;’ES | ,

(9

be discussed® next.
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The Polish Adult Educators and Their Role

Although exact statistics about the number of adult
educators active in the field at the variour level:s are not
available, estimates in 1970 place the number of 411 cultural
workers at 100,000,17'and the number of professiounals at 20,000.
This'conaiderable number of field workers is regarded as & crucial
factor in further ideological-political, economic and cultural
development of the socialist state on its road to Communism.

The ideologipal influence and the political control
exercised over~afipeduca£iona1 and cultural work by the United
Workers Party (Polska Zjednoczana Partia Robotnicza) is of crucial
importance in underdtanding the role of the adult educators in ‘

. Poland. The adult educators must not only have the necessary

expertise in their field, but they must be politically reliable
19

18

and ideologically committed to the Party platform.
The ideological-political commitment is especially demanded

of the professional cultural worker whose role and tasks,

according to Cwiakowski, "emanate from the social function of

cultural work as well as from the total political, economical and

cultural situation in the state"”. Cwiakowski deduces from this

the following tasks for the cultural worker:

‘ (1) to exercise influence on the formation of social

consciouspess of the workers in the spirit of
Marxist-Leninist ideology:

(2) to stimtlate, develop and satisfy many-sided
 cu1tura1 interests;

(3) to popularize scientific findings and art; . .

(4) to organize and render professional assistance
in the area of individual and cellective
self-education;

(5) to organize. and render professional assistance
to individuals and groups ‘engaged in various
amateur art activities; and .

(6) to organize recreation and entertainment in’
free time.20

P

In order to leave no doubt abcut the final task of all éultural
.work and the role of the cultural worker, Cwiakowski immediately

' ‘ .78
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\

restates th18 at the end of his list of tasks:

The outllned soc1a1—professxona1 tasks of
cultural workers assist in the realization of
- the cultural politics of the state, and aim
" at the heightening of the cultural level of
the workers and the further development of
. Socialist culture....the social-professienal . .
activity of the cultural worker has a social-
. ¢ political character. As a result, the
cultural worker is basically a social-
political activist. However, the work of the
cultural worker also has a pedaggglcal
<~haracter since its final task is to produce
specific educatlonal results.

>

The importance of the personal example of the adult educator
in influencing adults is stressed very often .in East European
literature. Mazurkiewicz combines this with a love for one's.
work as a part of the 'culture of the adult education work':

Adult education should be carried out with
positive attitude and love. One of the
characteristic marks of this work-is the -
presentation and illumination of examples.

The adult educator himself should be a good
example in carrying out work entrusted to

him, should be a good example thrqugh a
general striving to develop his own
personality.

3

In his ana;‘sis of the cultural workers, GolaézewSki came up
with the following list.of required;axtitudes and skills, ‘which
will serve-as a further example of Polish perception of the

cultural worker
(1) Corisideration for both 1nd1v1dua1 and social
cultural needs; .

(2) pHlitical -ommitment;
(3) commitment to the cause of socialist culture;

(4) resolution to realize the cultural needs of
’ individuals and of society;

(5) high personal moral standard serving as a
social example;

" (6) - high intellectual standard and commitment to .
continuvous lgarning; .

(7) ability to deal with people;

, A |
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(8) high standarzd of social consciousness;

(9) wide general interest as well as knowledge in
depth of a specific scientific discipline or
art form; :

(10) organizational skills; and
(11) stance of an educator.23

It is interesting that Golaszewski also compiled a list of
negative attitudes, harmful to adult education, which he found( /
among the subjects in his study: (a) consideration for oneself
"in the first place, (b) dissatisfaction with own work and with
work of colleagues, (c) superiogit§ complex, (d) extreme reliance
on 'practicism' and negation of'tﬁeory, (e) theorizing without
adequate relationship to practice, (f) extensive reliance on own
work, (g) distrust of others, th) inertia in work, and (i)
careerism.24 :

Some of the negative attitudes found by Golaszewski may be
understood against the background of the relatively low social
position of cultural workers and the high fluctuatiqn among them,
found throughout East Europe. In spite uof the importance ascribed
for many years by the Party to cultural work, Wojciechowski states
as late as 1969 that the estimated 100,000 cultural workers do not
have adequate soci.l status and do not form a cohesi{wve social unit;
in view of their scocial position, Wojciechowski claims thai they
do not have any strong influence on public opinion in matters of
culture and that society does not take sufficiently into cogsider-'
ation their opini.a in the formation of cultural policies and in

" practical cultural-educational matters. 2> ‘
Golaszewski gontributed considerably to drawing up the

profile of the Polish cultural worker . 26

Son2 of his findings
were cited already. Among other findings is the profile of 105
directors of adult education institutions with respect to age,
education, party membership, lenqgth of employment in cultural work,

‘ and previous employmerit: . 4o

Age .

Of the 105 respordents, one was below 20 years

of age, 19 were in the 20-29 year category, 26
were- between 30 and 39 years,. 37 were between

78
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40' and 50 years, nnd 22 were over 50 years old.
Golaszewski points out the importance of the
age factor in terms of maturity on one hand and
senility on the otheér. He found age to have
influence on how the participants and the
community regard the director; optimum age was
found to be between 30 and 50 years.

Education
Elghteen of the respondents had only elemertary
schooling, 59 completed secondary schooling and
28 of the 135 directors had a least some
post-gecondary schooling. Golaszewski fourd
that directors with higher educatior were able
to function much better, but stayed a relatively
‘short time in their positinn. Attitude toward
the need for higher, aducatirn was found
changing positively.28

Party Membership . -
A significant majority of the 105 directors (78)
were members of the United Workers Party, while
17 were members ~f the Ur‘led 'easant Party and
10 had no political party affiliction.29

Length of Employment in Ciltural Work

Sixteen of the respondents were employed in
cultural work less than three years, 44 were ™~
employed in such work between three and five
yesrs, and 45 were thus employed fur more than
five years. This reflects the requirement of
two to eight years of experience in culturai
work to qualify for the position, depending on
t2e category of the imstitution. -However, -
Gblaszewski found in khiis study that not all .
cultural workers with sufficient years of
experience in the field have the necessary

.. skills and personality to do the director's
job.30

Previous Employment .
Almost half of the directors (47) were former
teachets, 21 came from other cultural activities,
19 were former party or trade union_officials -
and 18 came from other occupations. @

. . On the basis of hig st 9 Colaszewski alsp devised 2
nomenclature of professional culturai wurkers according to tieir
fanction:

() cultural worker in public administration
bodies and in social-politica! mass organiza-

tions. Functions: administration of cultural >
policy; cb-ordination of adult education and ’

.
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cultural work; control of activities of
cultural institutions.’ ’

(2) Director of cultural institutions. Functions:
responsibility for overall program of the
ingtitution; selection, direction and

¢ supervision of staff; securing of ways and
means of carrying out the program of the .
institution: ‘

(3) Tweacher in schools for adults. Functiuns:

@ to teach at the basic, elementary and
secondary levels. (Only a few f these
teachers are full-time teachers 0of adults,
most are regular school tedchers engaged to .

ht school.)

(4) Librarfan., Funetions: maling printed
mateylals more accessible; educational and
counBelling contact with readers.

(5) Lecturer. Functions: popularization of
. science in E:eir own snecialized-fi=ld.

(6) Instructor jof amateur >nsembles. Functions:
range from nsultaticn to amateur ensembles,
.co directiog/of productions.

(7) Leader of special interest groups (study
circles, 10obby clubs, amateur ensemblus and
others). Functions: usually to inspire and
establish the group and t~ cc-o:dinate its
activitiea.

(8) Cultural work consultant. ~Ffunztions:
orientation about clultural policy, develop-
ments . inr art and science, and adult education
theory and research; visitations of adult
education and cultural programs and institu-
tions; preparation of bibliographies;
organization of conferences for cultural
workers. .

(9) Specialist consultant. Functions: consulta-
tion to institutions and special in:erest
groups on specific problems in thein field of
speciality in science or art.

(10) 1Instructor-organizer. Functions: liaison
between special interest groups =nd the home
t:ase institution; rr_.paration of the work

. program with the g}oup; creating condition:
favourable to the activities of the groups.

Tt should be evident t~1it the professional cultural workers

in t.e variety of positicns and functions ‘outlined by Golz=szewski -

require adequate training appreoriate for their level of wors..

. 80 .
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e»HQ:pver, Skounka claims that although it is difficult to estimate
- the actual number involved, due to the rapid expansion of the

field many professional adult educators lack appropriate training
in adult education and even lack pedagogical training, and thus
adult educatiop is carried out by devoted and enthused, but

ill-prepared amateurs in professional positions.33

Wojciechowski
states that the qualifications of cultural workers are insufficient
and deplores the iack of demand on the part of agencies and
institutions for training in cultural aork as a condition of
employment; he sees as cne of the reasons the general shortage of
university-trained cultural workers and poxnts out that according
to a projection prepared in 1968 the field can absorb 1, 000
university qraduates in cultural work annually for years to come.34
Skonka attacks the ratxonalxzatxons, made in view of the

unsatisfactory professional qualifications, that required knowledge

" and skills in adult education can be acquired in practice, through

trial and error, aiud not only through Sjsggmat}c study; he stressa2s
that the science of education has to be studied in an organized way
in its theory which .then has to be practiced to acquivre the
necess¢~y :.kills.35
With the 1ncreasxng need and demands for adequate training,
illustrated in the preceding paragraphs, it would be appropriata

to examine next the provisicns for training.

Cverview of Trainring Provisions

A two year nostgraduate proaram.for the training of adult
educators and social workers was already eétablished at the Free
Uiiiversity of Warsaw sometime between the tﬁo woril wars. During
the same period, the Institute of Adult Education-at Warsaw
provided in-service training and consultat.on to part-time adult
educators ar?! volunteers, as did the Central Library of Adult
Education of the Ministry of Education. 36

Training pr visions established after the °econd horld wWar

were abolished during the early 1950's when 1deologxcal propagan=-

dizing replaced-researchlfnd systematic study in social sciences.
) /
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Hith the general ideological-political thaw after 1956, training

provxsions at all levels were re-established and grew rapidly.

By 1968 provisions for pre-service und in-servic& training at the

sucondary technical, the undargraduate and the graduate university

levels, expanded to contair major elements of a national training

system. . ’

. In view of the close cannection between the Polish planned

national econony and planned educational and training provisions,
the training provisions for cultural workers are closely related
to qualifications for the various positions prescribed by the
authorities. The qualifications currently prescribed distinguish

., training at three lecels as follows: -

(1) Graduaxe university‘level.37
A3 training at this level is &ccepted:

{a) masters degree with major or minor in
adult =ducetion; or \

(b) masters degree in sociology, pedagogy,
psychology, philosophy, history,
ethnography and art; or

{(c) masters d2gree in other field, supple- 4
mented by the State Extra-Mural Program
in Adult Education and Cultural Work,
‘. or gqualification course at the third
level. '

(2) Undergraduate higher education level.>®

' As training at this level is accepted: .

{a) graduation from an art scademy or otlrer
institution designated by the Ministry
of Culture and ‘Art; or v

(b) secondary school graduation supplemented
by the State Extra-Mural Program in
Adult Education and Cultural Work, or
qualification course at the third level;
or '

(c) graduat;on from a teachers college.

'3) Secondary vocational level.
As training at this level is accepted:

¢ (a) gradu&txon from pedagogical secondary
‘school or art secondary school; or
* >
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(b} graduation from a general secondary
schooi, supplemented by State Study
Program in Adult FEducation and
Librarianship, or by qualificatiomn
course at the second level.39
Training at all three levels is provided as full-time study
for thosz who wish to enter the field of cultural work and as
part-time'extra-mural study for cultural workers already employed
in the' field who do not have all of the prescribed academic
qualifications.: According to Garstecki, some 10,000 persons were
enrolled in 1968 in study leading to qualificaticn in cultural
work; of these, 500 were enrolled in graduate university level
orograms, 1,400 were enroiled in undergraduate higher education
level programs, and 350 were enrolled in secondary vocational
level programs, all with a minor or major in cultural work, while
some additional 8,000 were enrolled in university masters proyrams
with a major in pedagogy, sociolcgy, philosophy, philology,
hié&ory and ethnography and a miner in cultural work.40~ The next
two se~tions of this paper will examine ' >re closely the training

provisions for professional adult educators.

Training at the Higher Education Level

During the early post-war ggconstruction of higher education
in Ponland, departments whose main or partia) task was the study of
adult edication were establiished at the universities of Warsaw,
Cracow and Lodz in 1946; chairs of adult education wére akolished
in 1950, casualties of the dogmatic period ot the early 1950°'s.

A token study of adult education wos re-estaolished in the
Department of Pedagogy at the Warsa. University in 1952, to be
abgsorbed by the Department of Social Pedagogy in 1956. A chair

of adult education,; re-established in the Department of Pedagogy
at the Cracow Univerzity in 1955"wab reorganized in the fecllowing
year to form a anartment of Culture and Adult =ducation. In

1957 the Unlver51ty of Warsaw. re~established a separate Department
of Theory of. Adult Education Erd\durlng the late fifties and early

N
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sixties other institutions of higher education established
Departments of Culture and Adult Education.

By 1966 the universities at Cracow, Lodz, Poznan, Warsaw
and Wroclaw offered masters degree programsnwith adult education
as @ minor or major to prepare field workers for cultural work
ané adult education. Eligible for:adpission are masters degree
candidates enrolled in any academic department of the university
who are in their fifth semester, as well as cultural workers in
the field who already have a masters degree in‘any discipline.
The cultural work and adult education minor program covers four
semesters (a total of 280 contact hours). Candidates for masters
degreerin other disciplines must enroll as full-time students,
taking cultural -work and adult education courses along with
courses in their major, while fieldfworkers with a masters degree
in another discipline attend only cultural work and adult
education courses as part-time extra-mural students.41 The
universities also offer a Master of Education degre= and a Ph:D.
with major in adult education.

The Department of Theory of Adult Education of the Warsaw
University, as it was reorganized in 1957, became the most
prolific and important Polish research and training centre for
adult education. The department is staffed by one full professor,
three associate professors and one as:.stant professor. Dufing
the «leven year period from 1957 to 1968 the department graduated
163 misters degree candidates and 9 Ph.D. eandidates. The
doctoral dissertations covered didactics of adult eduration (3),
social-ethicai education (2), vocational pedagegy (2), and adult
reading (2).42

Agriculgbral extension agents are trained in the Department

———o0f Theory and Organization of Agriciliural Extension in the

Central School for Agricultural Science at Warsaw. Thé central
tagsk of the department is both research and training, with ggecial
emphasis-on dissemination of information and construction of
principles of methodoiogy for all forms of agricultural extension
and rural adult education. The School offers a masteéve program
leading tc Master of Engineering in Agriculture (Agricuitural

'
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Extension) and a doctorael program. During the period petween

1963 and 1968, 42 masters degrees and 2 aoctorates in agricultural
externsior were awarded by the & :0l. In the school yeaf 1969-70
a new graduate diploma course for agricultural extension agents,
already engaged ir the field, was introduced.43

Most of the teachers colleges alsc offer minors and mzjors

‘in adult education. Armorg these, the Higher School of-Pedagogy at

Cracow trains primarily teachers for all levels of schools for
adults; the didactics of“@eaching.adults are in the centre of its
concern.

The foregoing account seems to indicate that provisions for
trélninq in adult education at =he higher education level in
Poland are reasonably well deve.oped and areg still in the process
of expansion and adjustment to exprossed ne:ds of the field. The
next part of this paper will take a look ~* training at the

secondary level.

Training at the Secondary Level

As early as 1947-48 the Ministry of Education organizad a
State Course for Teachers in Adult Education and Cultural Work,
but this course too was discontinued during the early 1950's. The-
Society for the Dissemination of Knowledge established in 1958 a
very successful two year correspondence course in didactics for
its many lecturers; this course has been subsequently accrgdited
and co-sponsored by the Ministry of Culture and Art.

puring the 1960's the Ministry of Culture and Art has
established a State Study Program in Cultural Work and Librarian-
ship. The two year full-time program has two streams, the
cultural work stream anc the librarianship stream, altﬁough a ‘'
designated training centre may choose to offer only one of the
streams. Thus'far such training centres were established at
Wroclaw (1960), Lodz (1961) and Warsaw (1969). Admission .
requirements include secondary school completicn, passing of

: 44
entrance examination, good health, and acceptable moral standard.

e
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Bpplicants must not be older than thirty years. Given equal

entrance examination results, preference is given to applicants
who are in a responsible positiesn in cultural work or libraryﬁ45

The program at the Warsaw centre, which offers both streams, has

the following|curriculum: .
C .t
Cultural Work Stream

First Year: propaedeutics of philosophy; basic
problems of the shistory f science;
pedagogy; psychology; esthetical
education (music, creative arts,
film, theatre); anéd Polish and
world literature.

Second Year: history of cultural work:; method-
ology of cultural work; practicum.

Library Stream

First Year: same as Cultural Work Stream:

Second Year: library science; library organiza-
ion; bibliographic work; -
dissemination of technical informa-
tion; and work with the reader.46

In 1967 the Ministry of Culture and Ar*t established a State
Extra-mural Study Progfam in Adult Education and Cultural Work to
upgrade cultural workers already employed in the field but with
insufficient qualifications. Admission requirements include
secéndary school completion and passing of entrance examination.
The b:cgram is under the direct control of the Ministry but "the
actual teaching is carried out throughout the éountry in the

_Regional Methodological Consultation Ce:tres which have be

delegated the responsibility for organizing training at the
regional level. The thirty month program (five semesters) starts
wich a three week full—t%me introductory ccurse; a series of three
day seminars are interspersed throughout the program. Candidates
must pass 2n examination and submit written work.in each semester.
A diplon~ is awarded to candidates who have successfully passed
all éemesters, have passed a final examination, and had their
diploma thesis accepted.47 ’ . .
To upgrade cultural workers who did not complete secondary
school, the Ministry of Culture and Art established a State

. 86
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Vocational Course for Cultural wWorxers, carried out in conjunction
with the State Extra-mural Study Program in Adult Education and
Cgltural worx. To this course zare admitted meritorious cultural
workers with incomplete secondary schoolfng who are thirty—five‘
years of age or older (exceptiocnally, thirty years and clder
workers are accepted) and who have at least five years of ~
suc;essful experierce in paid or voluntary cultural wof . The
course 1is éighteen months long {(three semesters) and coIsists of
independent study cor: lemented by two day seminars held once a
month at the Regional Methodelogical Consultatisin Centres.
Participants must pass s~mester and final examinations to qualify

48 In addition to the State Vocational Course

for the certificate.
for Cultural Workers, a variety of full-time and part-time
qualification and upgrading courses is gfferel at the'Seébndary
general and seconaary technical levels by regional and district
houses of cuiture, the People's Institute of Arts, and ‘the Central
Consultaticn Centre for Amateur Art (CPARA).49

The latest development in tho secondary level tgéinlnq of
cultural workers is a one year qualification course which is to
suppiement vocational-technical specialization introduced into -
general secondary schools in 1970. Such a full-time course was
introdqced'for example intu the program of the People’s University
at Radawnicy, starting in the summer of 1970.- The course is opeﬁ
to secondary school graauates who are eighteen years or olaer,
with preference given to those already active as volunteers in
cultural wocrk. The course concentrates on organizationn of
cultural work with sessions on sociology, psychology, padagogy,
science of culture, Organization of work, and ovsrview of social,

political and cultural problems. Graduates of the course will be

‘qualified for employment as administratcors and organizers in club

: 50
houses, village <entres, cultural ceprres and houses of culture.

It seems that provisions for training of adult ecducators at
the ‘secondary technical level also are regiatively well developed
and are still expanding. However, adult educators, (like all
other vocations and profess n3), oncte trained and qualified need
COnFinuous updating. " provi: .ons for in-zervice training will

87 - | :
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therefore be examined next.

In-Service Training

' In-service training of cultural workers in Poland is carried
out by many government agencies as well as by many voluntary
organizations.

At the government agency level this tr_ining is carried out
for three categories of professional cultural workers: for staffs_
of regional institutions and organizat:ions by the Central
Consultation Centre for Amateur Art (CPARA); for staffs of

_district institutions and organizations by the Regional Houses of

Culture; and for directors of basic local 1nst1tut10ns by the
District Houses of Culture.51
The in-service training programs of the Warsaw City House of

- Culture can be taken as an example of activities at” the government

agency level. The Warsaw City House of Culture has been organizing
these programs since the late 1950's ¥or cultural woykers employed
in Warsaw. communal institutions. 1In 1964 these programs were
opened to cultural workers in all institutions and organizatioas.
The main stated airs »f the in-service training are: hqxghtenxng
of ideolcgical-political consciousness; contirntous updating in
pedagogy, psychology anrd sociology; and continuous updating in
methodoiogy of cultural work. The program is desigﬁed for three
basic categories of cultural wﬁrkers: officials and ‘administra-"’
tors; ciub and cultural centre organizers; and instructors.s2
- Among the voluntary organizationsy the ..7iety for the
Dissemination of Knowledge is vory active in in-service training.
Thus for example the iodz branch of the Society uses the follow-
ing neans of in-service training for its lecturers: conferences
on technigues of lecturing (including practi~: »:d critique, and
lectires on techniques); consultations and in.,: . ion with
individual discussion or group consultation or . .estions of

- 5 .
techniques; compet1t1ons for best lecture in the branch: 3 The

Warsaw Branch of the Society 1ntroduced in 1967-68' a systematic

8§
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in-service traln:inyg projras i W) 3LreiT s, tuit Zducation and
general cuitural worx. The sess.nns ar~ ne.d once a weex during
the winter. The tcpics in the adult educaticn stream sessions

include pecdagogy, psychology, scciology, philcosophy, social work,

'orginizaticn of adiult education anu others; Taculty from the

Warscw University .nstruct thege sessions. ZAmong par;lcipants are
of’icials of the wWarsaw School Inspectorate, teéchers;of adults,
and adult educators employed in out-of-school informal programs.54
In an e¢ffort » increase the gquality of thz wcrx of the Society,

the Central Committee prescnted in 969 a plan for an in-service

1)

training system which would provide the skills of pcpularization
cf scilence 1in their ideoloyical, scientific and pethodological
aspects. Such training would ke compulscry for all lecturers,
consultants and administrators active in the Society.i’5
Within the lasu few years qraduétes of p;;fessiOnal training
programs in adult education are forming alumni-groups. The first
of these seems to be the Alumni Circle formed in 1967 by graduates
of the warsaw University. Tne circle grew out of the perceived
need of the graduating students in that year to keep in contact
with their profcssors and with each other, to be in touch with
researcin :n adult education, and to exchange experience. Graduates
at Gda. . Xatowice and other institutions also are réported .o
have formed alumri groups, and the Warsaw Alumni Circle is trying
to get contact with these groups and to form a federation of
alumni circles of adult educators.56
Self-cducation and indebendent study have a long tradition
in Central and East Europe. Mai,; Polish writers stress the neces-
sity of the cultural wnrker providing a good example of a motivated
self-learner and claim that independent study is one of the most
important methods of professional continuing education of the
cultural wnrker. Maziarz, among others, develops this theme.
Maziarz claims that all_forms of professionib continuing education

should be based on the factor of self-education in the fields of

pedagogy, sociology, own field of specialization, methodology, and

individual interests. lowever, self-education can.be effective

only if it is systematical and planned; therefore, the cultural
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worker needs outside help. According to Maziarz the best help to

the self-learniag cultural worker can be provided bv the Regional
Houses oif Culture and other institutions in the for of
consultation and éhidance.57 4 R

v There are indications that the combination of ongoing
self-education and in-service training programs are beginring/to
be taken seriously in Poland and it will be worthwhile for afuit
educators elsewhere to observe further development in this/crucial
area of adult education. -

The preceding four sections of this paper have ouflined

provisions for training and continuing education of adﬁlt
educators. Howevz2r, successful and effective training of adult
educators at all levels must be based on a body of knowledge
assembled through empirical research as well as through conceptu-
alizaticén and theory building. This important background will be

discussed in “‘he next section of this paper.

3

Theory Building and Researéh

Theory building and conéeptualization in adult educat{on in

Poland can be traced back to the period between the two world
"wars when the Free University of Warsaw and the Institute of Adult

Education conducted primarily methodoloygicil and historical

studies. The Second World War interrupted the first promising

steps in research. After the Second World War theory building

and research activity increased significantly, but were temporari-

ly arrested by the ideological dogmatism of the early 1950's, only

58 Institutions and

to come forth with new strength after 1956.
journals abolisl.ed around 1950 were being renewed and by 1969
research in adult education was carried out and reported by the
uniersities at Katowice, Yrakow, Lodz, PozZnan, Warsaw and
Wroclaw, by the higher schools of pedagogy at Gdansk, Krakow and
Opol, by the higler agricultural schools at Lublin, Olsztyn and
Warsaw, and by !ne Pedagoqicgl Institute at Warsaw.59

In 1969 Wojciechowski reviewed the most important literature

0 .
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publis: ad since 1%4%, deronstrating the wruour and breadzi of
publiv’ i in the .2te 1940's, renewcd afrer 1956. Tae following
topic ture: gerneral education

well repr-—-sented :nn the litera

of adults; vocational education cf a ts; .leisure, rree time and
participation; adult reading; film in adult ecdacaticn;: tourism;
amateur art and MUSIC; self-education; and histozy of adult
ecucatxon.60 rcanczyk revieweli and classified the post-war
development of researcr anc ConCegtualization during the period

4-19¢4 _s reflected in +the literature:

Historical: developea considerably during the
period¢ 1349-1956 and was carried on.
psycrhological: developed from late 1950°s on; most
’ 1mpoztant stud.=5 published were -

Szewczuk's Adult Psychology (1959;
and Renttow's Adult Illiterate
Learning (1957).

Sociclogical: none published 1944-1964 due to
suppression of sociology in the early
1950's; after 1956 a number of
stucies on interests of sub-groups of
pcpulaticn and on uses of leisure.

Theoretical: several volumes of readings in theory
of adult education were published,
among these Education and Cultural
2ctivities of Adults (1958), and
Adult Pedagog¥7(1962), both edited by
Wojclechowski.

Didactical: most active field o publication, too
: numerous to single/out any title.
(However, 1t 1is teresting to note
that a Polish edition of Thorndike's

Adult Learning was published in 1950.)61

The controversy about the place of the discipline of adult
education among social sciences is very lively in Poland as it is
elsewhere in Europe. The main pcsitions are: (1) andragogy (the
discipline of adult education) considered a sub-discipline of
pedagogy (Wachowski); (2) andragogy considered a separate
discipline independent of pedagogy (Siemienski); (3) pedagogy and
andragogy as two %ub- lisciplines of the overall science of

education (Urbanczyk); and (4) a syrbxosxs of pedagogy and

J1



andragogy (Turos and ngciechowski).62 '

Jojciechowsxi divides andragogy into three main components:
(}) theory of educaticn of 3dults (with further subdivision into
industrial andragogv, rural andragogy, and gerontologyl); (2)
didactics of teaching adults; and (3) history of thecry and .
practice of adult education. As a derivative discipline andragogy'
draws on findings from 3developmental and educational psychology, ‘
sociology of culture, philosophy, ethics, political economics,
hygiene, demography and history.6

In a first attempt in Poland at an overview and synthesis
of andragogy, publishe<d in 1969, Turos rejects botn the c:ncept of
andragogy as a hand maiden of pedagogy and the conzczpt of
andragogy as completely separate and indepeihdent from pedagogy;
he stresres the generic and historical common roots of pedadgogy
and andragogy and theo:izes that andragogy must build upon
pedagogy in the way in wnich the «dult grows ocut of and Quilds
upon his childhood. %4 ‘

It seems appropriate to close this Lrief overview of theory
building and research activity in Poland with a summary of a
reader assescsment of the current state and further development of
andragogy during 1966-1985, conducted by the journal Oswiata
. Doroslych throughout 1968. Respondents commended the development

of theéory building and research, pointing out the leading positiol
and influence of Polish andragogy on adult education in other East
European countries. They also listed deficiencies }n research
coverage and enunerated needs for expansion of research in the
areas of training and upgrading of adult educators, developmen

of theoretical and methodological foundations of the pedagogy of \
work, study of new ways and means of popularization of science,
and. broadly based comparative researcnh. Need for new research
areas to be introduced, also mentioned by the respondents;
inciuded economics of adult ecucation, didacties of higher adult
education, educational tech:>logy, and broad complex research into
.dissemination of culture ir socialist.countries. In questions of
methodology the‘respondents requested that more attention be given

92
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to empirival researcn, to iR L. LZerning of fhe tredretilal pasis

¢i araragogiCds researcs, anc ¢ 1nter ‘:sciplinar,; research.  In
terms of orgarnizat:ion the respcondents demardec the establishment

g
of a certral Institure for adult _ducaticn as a research and
e

docurentaticn cen.re znd propeosed the esuallisicent of a

. R &5 . . .
professional andragog:ical society. Unfortunately neither the
institute nor =he andragoglcal scciety have yet Leen established.

The post-war develsprent of adult education in Poland was
sign.ficantly influenced Ly the farreaching social, ideclogical-
poclitical and econoric changes whichn have transformed the state
and to a large degree the societyl The role of the Polish adult
educator must be seen in.this context, and th: influence and
control of the Communist Party (the United Workers Party) must be
remembered, to understand the advances and recess%ons in training
and researan. .

iAfter tne temporary sctback during the early 1950's, training
provisions at both the higher education and the secondary edugation
level have been steaally expanding, although several critics point
out that these provisiocns are still unco-ordinated, unrelated,
insufficient andé without a long-term ggal and implementation
plan.66 Similariy, previstons for in-service training aré
expanding, espec:ally duriny the last fed years, although critics
claim that such provisions ore not sufficient as they are
infrequent, incidental and often one—sidod.67

Theory building and resecarch seem to be adv.ioi ! since
restrictions on these activities were largely removed :.l:.cwing
the relative 1deological liberalization in 1956. As in other
countries, critics point oudt the lack of research in specific
areas of adult education and_the lack of an overall plan and
co-ordinaucvn.68 The unheedeawaeman‘: for the re-establisshment of
the Instituze of Adult Fduca*ion as a national research centre can

serve as a partjal me&?‘{e ot the attitude of the Communist Party
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and ¢tne state authorities towards research needs in adult

educaticn.sg

Tre inability cf grofessiconal adult edccaters in
Poland teo form a professional crganization in spite 0" recurring
calls for the establishment of a Polish Scciety of Adult
Educators may be taken as arn indication of the lack of Tdentifica-
tioﬁ on the part of many persons active in the field, with tﬁeir
colleagues and with adult educatior..7G
The further development of adult education institutions and
organizations, of training provisicns for professional adult
educators and volunteers, and of theory building anc research,
will to a sigrnificant degree be determined by the ovzrall
ideological~political cl:mate in Poland and in the cther East
European states. Given a period of relative stability and
ideological relaxation, research activity is likely to expand and
will begin to bear fruit both in the training of adult gducators

and in the further development of adult education in Poland.

L

.
Footnotes

1. Provisions for training both professional adult educators
and volunteers at all levels are well developed in most East
European countries. Unfortunately, very little is known
about these programs, even in the neighbouring countries,
and only very few accounts are available in English. Among
these are: Jindra Kulich, The Role and Training of Adult
Educators in Czechoslovakia (Vancouver, Faculty of Education
and Department of University Extension, The University of
British Columbia, 1967); Dusan M. Savicevic, The System of
Adult Education in Yugoslavia (Notes and Essays Series, No.
B8, Syracuse, Jniversity College, Syracuse Uniwversity, 1968)
which contains a very useful chapter on the training of
adult educators; and Jindra Kulich, Training of Adult
£ducators in East Germany (Occasional Papers in Continuing
Education, No. 4; Vancouver, Denartment of University
Extension, The University ¢f British Columbia, 1969).

2. The only comprehensive account of the development of adult
education in Poland, available in English, is Adult Educacion
in Poland during the Nineteenth and Twentieth Centuries, by

_Antoni Wojcicky, a doctoral dissertation publisfed by the
author at Cambridge, Massachusetts, in 1951; th udy covers

-
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cevelopments dpy to 2342 Lyoa e LG oarticles
cover developrentsz 1 [olizo o adult e 3.0C¢ that
time.
For a brief outline oI these activities see Wojcicry,

op. Cit., pp. 57-38.

Fcor an accocunt of this successful striocgle against ‘iazi

cui*tural and educstional domirnarn.cn Volcicky, op. cit..
pp- 75-87.

Ka.1lmlerz °- ;CreChowsxl, wWw/Chowan.e Ourcslych, Wroclaw,
Zaklad Narc.owy Imlenia Gssclinskich, 1966, p. 36.

The Polish term praca kulturalno-oswiatowa does not czoincida
acely with the term adult education as it is commonly
understcod in North America, since it does include broad
activit:es of a variety of cultural, zolitical and physical
education orgar.izaticns and associations. Inasimuch as it
w3s possible to distinguisn the activities discussed, the
term adult education ic used througiiout this paper .n the
narrower sense for such activities as would be so termed
in North America, while the term cultural work is used for
the broader field when the finer distinction was not
possible (this term does include adult education).
Similarly, the te~m adult educator is used to refer to
those active in the narrower field of yadult education,
while the term cultural worker is used to cover those
engaged in tre broader field (thus it does include adulc
educators). Recently, the term wychowa dor051*:E (literally
education of adults) is gaining acce_.tance in Poland to
denote adult education 1n the narrower sense.

Kazimierz v.. .echowski, "5Sturtstorocie Osvetoveil Prace v
Ludowom Polsku," Osveta: Casopis pre Otazky Mimoskolskej
Vychovy, No. 1, (I870), p. 43.

Ibid., p- 44.

Zygmunt Garsteo-s, “Ksztalcenie 1 Doskonalenie Kadr
‘ulturalnc-Oswiatowych,” Oswiata Doroslych, vol. 13, No. 1,
1969), p. 2.

Leszek Skonka, "Oijgotowanie Andragcgiczne Pracownikow
Oswiaty,” Naucziciel i wWychowanie, No. 2, {(March-hApril,
1968), p. &0.

wcjciechowski, op. cit., No. 2, (1970), p. 19.

The periodization of post-war development of cultural work
has been outlined, among others, by Ryszard Wroczynski,
"Oswiata [oroslych w Okresie Dwudziestolecia Polsxi Ludowej,”
Kwartalnik Pedagogiczny, vol. 9, No. 1, (1964), pp. 68-92
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13.

14.

15.

l6.

17.
18.

19.

23.
24.

25.

291

a~d by Kaz.rierz wojclechiwsii, "Cswiata Doroslych w
X¥-leciz Polsv: Ludowes," Tsw.ata Doresiych, wol. 8, No i
(is64;, pp. 112-113, Nc. 4, (1964}, pp. 178-187, aund No. 2, .

(1364), pp. 242-251.

‘The reader has to -eep in miné that iu spite < the
liberalization following 1956, which also had its
fluctuations, and the increasing professionalization aad
research basis for adult education, tie ultimate ideological
and political control of adult education is vested in the
United Workers Party, (the Polish Communist Party),

although seemingly not in such a flagrant way as is the .
cage in East Germany and Czechoslovakia.

Wcjciechowski, in 9sveta, op. cit., %Nc¢. i, (1970), p. 45.
Marel: ‘wiakowski, “O éociologii Pcvoiania Csvetoveho

Pracov:1ks,” Csveta: Casapis pre Otazky Mxmoskolskej
Vychecvy. uo. 1, (1570), p. 1S.

common Centra . East Eurcopean meaning, i.e., a full-time
employes in 2 - d with either university or seconaagy
level spec1allz<u craining.

The tert grcfess’ al is used throughout this study in the

Wojciechowski, in Osve.- op. cit., No. 2, p. 19.

Cwiakcwski, op. cit., p. 15.

It is 1nteresting to note, however, that in a survey of
directors of adult education institutions throughout Poland
conducted in 1961, aimost 10 per cent, or 1C of the 105
directors had no party affiliatiori and just uver 16 per
cent, o- L7 of the direct.rs were membors of the peasant
party. Tadeusz Goiaszewski, Pracownik Kultvry: Osobowosc,

- 2wla Spuleczna, KlasvflkaCJa, Warszava, Wydawnictwo -

Zwlzzkcwe, 1961, p. 55.
Cwiakowsk:i, op. cit., p. l6.
lec. cait.

E. Mazurkiewicz, "Kultura Frace uUsvetovych Praccvnikov.”
Osvetova Praze, vol. 17, No. i6é, (1943}, p. 315.

“olaszawski, Op. Cit.. pp. 144-1%0.
bid., pp. 161-164.
Kavzimierz WOjciechowsk‘, "Cwiercwiecze Cswiaty Doroslych w

PRL: Dnrobek i Widoky Dalszeqo Rozwoju." Oswiata DorosLych,
vol. [’. No. 8, (136v), p. 462.
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dis study, Pracownik Xultury: Osobowosc, Rola Spoleczna,
Klasyfikacja (The Cultural wcrxer: Personality, Social
Role, Classification), Op. cit., has peen carried out over
several years during the late 1950's in a form of detailed
study of one specific institution in Warsaw and a broad
study of 100 cultural workers in all parts of Poland. For
the purposes of his study Golaszewski defined cultural
workers as either cultural-educational workers (adult
educators) or cultural-artistic workers. Librarians and
teachers in schools for adults were excluded from this
study.

Golaszewski, op. cit., pé. 52-53.

Ibid., pp. 53-54.

Ibid., p. 55. :

Ibid., pp. 56-57.

Itid., p- 57.

Ibid., pp. 16-24.

Skcaka, op. cit., p- 63. This situation is not confined to
Poland; rather, it seems to be a world-wide problem of adult
education, evident even in North America which has the

widest provision of training opportunities for adult
educators.

Wojciechowski, "Cwiercwiecze Oswiaty Doroslych...,"
op. cit., p. 462.

Skonka, op. cit., p: 63.

Wojcicky, Adult Education in Poland..., p- 58.

The Polish term refers to *complete higher education"
(wyksztalceni wyzsze pelne). This term designates completion
of a masters program.

The Polish term refers to "incomplete higher education"
(wyksztalceni nepelne wyzsze). This term designates higher
education below the masters level (bachelors degrees were
recentiy abolished in Poland). P

Adapted from a summary of qualification requirements prepared
by Stan.slaw Trandziuk, in Podstawy Prawne Dzialalnosci
Kulturalno-Oswiatowej, Warszawa, Wydawnictwo Zwiazkowe CR2Z,
1969, p. 79.

Garstecki, op. cit’, p. 3.
~
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41. Adapted from Trandziuk, op. cit., p. 17€.

42. Kazimierz wWojciechowski, "0 Pracy Naukowo-badawcze)
Samodzielneqgo Zakladu Teorii Oswiaty) Doroslych na
Uniwersytecie Warszawskim," Oswiata Doroslych, vol. 13,
No. 3, {1969), p. lé7.

43. Adapted from Czeslaw Maziarz, "2 Prac Biezacych Katedry
Teorii i Organizacji Pozaszkoln2j Oswiaty Rolniczej SGGW,"
Oswiata Doroslych, vol. 13, No. 5, (1969), pp. 295-297.

44. The criteria for assessing "acceptable moral standard" are
not defined in the regulations.

45. Trandziuk, op. cit., pp. 176-177.

46. Eugeniusz Drozdowsky, "Nowe Studium Kulturalno-Oswiatowe i
Bibliotekarskie,” Oswiata Doroslych, vol. 14, No. 8, (1970),
p- 502. -

47. Trandziuk, op. cit., pp. 177-178.

48, Ibid., p. 1g0.

49. 1bid., pp. 181-184.

50. A.G., "Roczny Kurs Kwalifikacyjny," Kultura i 2ycie, No. 5,
(1970), p- 31.

51. Garstecki, op. cit., p. 3. .

52. Maria Roerichowa, "Doskonalenie Pracownikow Kulturalno-

Oswiatowych w wWarszawie,
(1965), pp. 401-403.

Oswiata Doroslych, vol. 9, No. 8,

53. Marian Grochocinski, "Doskonalenie Oswiatowcow TWP,"
Oswiata Doroslych, vol. 14, No. 6, (1970), pp. 323-325.

54. Wieslaw Pasieka, "Z Dzialnosci Stoleczneqgo Uniwersytetu
Powszechnego TWP: Studium Oswiaty Doroslych," Oswiata
Doroslych, vol. 12, No. 3, (1968}, pp. 174-175.

55. Grochocinski, op. cit., pp. 325-226.
56. A letter from Jczef Jasklowski :zo Kultura i Zycie, No. 6,

(1970), p. 28. :

57. Czeslaw Maziarz, "Pracocwnicy Kulturalno-Oswiatowy," in
Podstawowe Zagadnienia Pracy Kulturalno-Oswiatowej edited
by Roman Rutkowski, Warszawa, Wydawnictwo Zwiazkowe, 1961,
PP. 239-241. -

58. Poland was the first East European country under Soviet
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63.

64.

65.

66.

influence to réinstate sociolcgical ané psychologiczl
research after 1956 and for years kept.its leadership
position in these disciplines amorg East Zuropean countries.
It is-interesting that, as so often is the case during a
period cof darkness, during the dogmatic period of the

early 1550's when erngirical researcn was suppressed,
historical rese-rch thrived. :

op. cit.,

Wojciechowski, "0 Pracy Naukowo-badawczej...'
p.167. : s

Kazimierz Wojciechowski, "Pedagogika Dcroslych v Polsce

- Ludowej," Oswiata Doroslych, vol." 13, No. 6, (1969).

pp- 323-329.

Franciszsek Urbarczyk, "Pedagogika Doroslych.w XX-leciu,"
Oswiata Doroslych, vol. 8, No. 5 and 6, (1964), pp. 225-235
and pp. 287-295. Thoradike's book was published under the
title Uczenie sie Doroslych, warszawa, Naukowe Towarzystwo
Pedagogiczne, 1950. U~vbanczyk could not list ancther
important book as it was not published until 1966:

K. Wojciechowski, Wychowanie Doroslych, Wroclaw, Zaklad
Narodowy Imienia Ossolinskich, 1966, 593 pp.

¥azimierz wWojciechowski, "Czym jest Andragogika," Oswiata
Doroslych, vol. 14, No. 3, (1970), pp. 152-15S.

1Ibid., p. 154.

Lucjan Turos, Przedmiot, Problematyka i Metody Badan o
Andragogiki, Warszawa, wWydawnictwo Universytetu
Warszawskiego, 1969, 100 pp.

Czeslaw Maziarz, "Ankieta w Sprawie Rozwoju Andragogiki w 1.
1966-1985," Oswiata Doroslych, vol. 13, No. 3, (1969),
pp. 138-143. :

Thus for example Aleksander points out that although school
teachers bear a considerable load of local cultural work,
especially in rural areas, teacher colleges and universities
do very little to prepare them for this task (Tadeusz
Aleksander, "Ksztalcenie Pracowikow Kulturalno-Oswiatowych w
Liceach Pedagogicznych i Studiach Nauczycielskych," Oswiata
Doroslych, vol. 10, No. 2, (1966), pp. 105-109); Skonka
levels similar charges against institutes of technology,
engineering colleges and agricultural tolleges, while he
also claims that the number of present graduates’in adule
education is very small and that.the graduates are not
utilized to the best advantage in the field (Skonka,.

op. cit., pp. 64-65); amd”Jakubowski criticizes the present
multiplicity of training provisions which are totally

‘unrelated both in terms of organization and in tiyms of

method and content, and proposes the establishment of an

&
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,

integrated-nation-wide system of full-time and part-time
training (Feliks Jakubowski, "0 Nowy System Ksztalcenia
bracowikow Kultury,” Oswiata Doroslych, vol. 14, No. 8,
(1970), pp. 449-455). Such or similar charges of course
could be leveled against training provisions for adult
educators In almost all countries where such provisions
exist.

Thus for example Grochocinski, op. cit., p. 327.

Thus for example Jakubowski, cp. cit., p. 449;
Wojciechowski, "Cwiercwiecze Oswiaty Doroslych...,”

op. cit., p. 458; and Czeslaw Maziarz, “"Prace Naukowo-
Badawcze w Dziedzinie Oswiaty Foroslych w Katedrach i
Zakladach Szkol WyzszyCh w Polsce w Latach 1968-1970,"
Oswiata Doroslych, vol. 14, No. 9, (1370), pp. 535-539. 1t
1s interesting to note that even in East Europe with the ¢
predominant planned economy, Czechoslovakia is the only
country with a comprehenrive State Research Plan for adult
education. )

Such an institute existed in pre-war poland and was

restored after the war only tc be disbanded again during
the dogmatic period of the early 1959;5. ;

This problem of identification with adult education is not
restricted to Poland and can be found in most countries.

‘The only country in East Europe with strong and functioning

professional societies of adult educators, at both the
state and the federal levels, is Yugoslavia.
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TRAINING OF CULTURAL WORKERS, PORITICAL ED'.ATORS,
- AND ADULT EDUCATORS IN ROMANT: -

Jipdra Ku;ich

.
-

Broad cultiral work and adult education, both formal and informal,
in Romania are quite w=1l developed and are geared to serve the
needs of society as perceived by the Communist Party.

*The loth [Party] Congress outlined the physiognomy of a multilaterally
developed socialist society #< a society which, concomitant with a high
level of production forces, presupposes strong development of culture,
science and educatinon and presupposes a worker who is progressive from
. all points of view, with profound specialised knowledge at a high level
‘of socialist consciousness. Under these conditions, ideo!%gical activity
and socialist education become, factors of maximum importance and a
necessary and essential lever for realisation of a mature socialist
society.’! . . .

The relatively well developed and still rapidly expanding
system of adult education, broad cultural work and political
indoctrination demands considerable numbers of full-time and
part-time adult educators and of volunteers. These have to have
some theoretical background and trpin;ng in adult edgFation if
they are to be effective. .

‘ Romania had training facilities .for cultural workers (as
some adult educators used to be called)2 up to 1951. Thesé

Reprinted with permission.from: Adult Education
(National Institute of Adult Education, Leicester, .
"U.K.), vol. 49, No. 1, (May, 1976), pp. 34-37.
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facilities were closeé down during the 'cult of the personality’
period which swept Eastern Europe during the 1950s. Since the
formzl elementary and secondary school system was and still is
respomsible also for the formal educaticn of aaults, teachers in
- the academic evening classes for adults are regular school
teachers; until fairly recently. nco adult education training was
provided for them.

: As late as 1967, there still was no specialised training
provision for cultural workers, palitical aducators and adult
educators in the informal adult edncatior syséem.3 An investiga-

~ 4 .
tion carried ocut duriny that year zacwed that theoretical and

' ‘$practical training of many cultara) workers failed to meet

requirements, that there were m:jor defic cnces in recruitment
‘and training of persoqpel, that -fluctuaticm among personnel was
ver§ high, and that there were no t.aining facilities for cultural
Qorkers.4

"In 1971 Romania passed an Act Gn Improving Occupational
Training of Workers in Socialist Units, to impiove the training
level of its work force wnich was lagging behind the needs of
industry and service occupations. The National System of Furtner
Occupational Training of Workers .in Socialist Units, set ﬁp as.a
result of-the Act, relies heavily on on-the-job training. '
independent study, and extra-mural study. The training became
the responsikiility of the appropriite ministries, centrai organs,

and enterprises and inu. Wz, ons.

In the case of :z.x Tulltural workers, the State Committee
for Culture ami Art (T=z==pm.sed in 1974 into the Central State
Commission for -the Dissesms.iwtion of SCiéntific Knowlédge) was made
responsible for upgrad-zimw . S own. staff as well as fof'the
training of chairmes - "= missions for the pissemination of
.Scientific Kmwwleowe sevtmi .:3hed at the local‘governmenta}evel;
the county commit—ees w:r: <ade responsible for upgrading staffs
of cultural ~lub  “enmsss 0 culture, museums and public "n '
libraries; cult ;-al . :tituTicns were made respon;ible for
upgrading thepir ow- 8W$ﬁt.5 )

Durimg Th: smme vear the central committee of the Communist
s

- 10z | \
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Party issued a decree on the upgrading of Party, state and mass
organisations® personnel. The curriculum for this differentiated
system of on-the-job training, prima;ily by independent study
interspersed with seminars and oral and practical tests, lasting
‘one to one-ahd-a-half years, includes Fundamentals of Marxist-
Leninist Science of Management; Fundamentals of Party Policy in
the Fields of Ideology, Culture and Education; Working Methods of
Forming the Socialist Consciousness of the Masses; Effective
?ropaganda Methods in Support of the Fulfilment of Economic Tasks;
The Role of Mass Communications Means in Forming the Socialist
Consciousuess; Contemporary anfrontation of Ideas in the Social
Sciences; Methods of Ideological Work Among Inteflectuals, Yowth,
Students and other Categories of the Population; and Ways and
‘ Means of Determining and Influencing Publi¢ Opinion; basic
* concepts of civil, economic and administrative law also are
included. Enrolment in the upgrading system was planned at 1% qoa
workers and activist:s in central, county and local Party an? smésd
organisations. A Ceritre for the Improvement and Training :uf
Party, State and Mass Ti¥ganisation Personnel was set up at= =he
Stefan Gheorgiw Mcsdc ~v 3£ Social amd Political Educa:ion a=z
Bucharest tz» assher oo he .upgzadinq;.6 _'
Trainwmg of-z % -={ucators at the university level is a '
zelatively neew pie:rn.  enci in Romamia. Three universities now
_uffer adult educatiocr 48 2 wmajor or a minor, the University of

Hucharest beung the * . ¢ centre. Some teacher trainimg colleges
include comrsws in w=w.: educatiom as a compﬁlsory subsject, while
most sewemneicsl highe l.ucation institutions offer adult educatjon ’
courses a#: elective... <Zomsidering the extensive use of school

teachers :n academic 3ult 'evening classes and the traditiomally
high inoejlvement ~° » hntellectualg\as volunteer lecturers in
techn.icml, general anc political courses for adults, this forms a
gigni: ‘rant éompoment of the training of part-time adult educators .
and volunteers. .

.“rraining of adult educators is one important aspect of a
well based adult education systeh. Another aspect, i‘iprtant both,
for the field of adult education and for the training of adult
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educators, is research. Very little research in adult education
was conducted iz post-war Romania until the late 1960s. An
important Symposium on Scientific Research and the Cultural-
Educational Program for Adults, organised in 1968 at Bucharest by
the State Committee for Tulture and Art and the Institute of
Pedagogical Sciences in ccllaboraticn with the Central Council of
the General Union of Romanian Trade Un:-ns and the Central
Cormmittee of the Union of Communis: :alr., £0rms an important
landmark in Romanian adult educati.ci.  Prooceediings of tha
symposium7 bring together fof the first -ieme 7 the post-war
period a considerable number of reports .:zj Tormmunications on aili
aspects of adult education. The role c:s the trmade ﬁnions in
fostering and supporting adult educaticm reses=-zth, especially .in
the area of investigations aiming to es":ablis.. workers' cultumsi-~
artistic requirements and preferences :.:i other sociological
studies, is of great ixn.portance.8 Sines 1972.';ncreasing strmss
has been laid on research in adult educstwion, bath basic and

applied, in a number of institutions, :: iz cies amd associationm,9

Footnotss .

. L
1. Niculescu-Mizil, member of th: _sxecwtive Committee Of thw

Romanian Communist Party, 'Idensyngical Goals of. Party

Outlined,' in Translations on fastern Eumope; Political,

Sociologicel, and Military Affairs, noc 173, 30 January,

1970, p 14. The reader has to keep in mind the underlyiing

and overriding ideological framework for all education &n . .

Romania, and the important role of .the Communist Party in

determining the goals of all education.

2. Among the cultural workers are adult ediucators in informal
adult education institutions such as cultural clubs, houses

. of culture agsﬂmggéums, as well as librarians in public
. libraries. @ ,

. European c¢ountries which begun reinstituting, upgrading and

N 3. ‘In this respect Romania lagged behimd most other East
late 1950s.

expanding such training in t

-
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4. Ion Cinchi 'Cultural Activists Xeed Professional
Qualifications,'~in Sociolegical translations on Eastern
Europe, no.447, S.June, 156/, pp 8-12, passim.

5. 'Law-to Improve Occupational Training of Workers', in
_~Translations cn Eastern Europe: Political, Scciological,
-7 and Military Affairs, no 347, 30 april, 1971, pp 60-74,

/ —
_ passim. .
6. Information in this paragraph is bLased on ‘Decision oa

Training Party, State, Mass-Organisaticn Personnel', in ‘ -
Translations on Eastern Europe: Political, Sociclogical,
and Military Affairs, no 232, 29 March, 1971, pp 129-134.

7. Educatia Adultilor: Cercetare Stiintifica si Actiune
Culturala. Bucharest: Comitetul de Stat pentru Cultura si

Arta,_I§69, 494 pp.

5. Dimitru Gheorghru, ‘Cultural-Educational Activities of Trade
Unions', in Translations on Eastern Europe: Political,
Sociological, and Military Affairs, no 60, 10 January, 1969,
PP 53-54. ) .

9. Unfortunately only very little information on this research
is available in English. 1nterested readers are referred tgo
Educatia Adultilor, op cit, vhich contains brief Ehglish
resum&s of the reports, and to the only other source
available thus far in English, Octavian Neamtu and Leon
Topa, 'Adult Education in Romanria’, in Society and Leisure,
vol 5, no 2, 1973, pp 87-93, which contains many referefces
to current or recent research.

-
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THE TRAINING OF PROPAGANDISTS
IN THEORY AND METHOD

P. Svechnikov

(Transiated from Politicheskoe samocbrazovanie, 1970, No. 7)

Party propaganda is one of the most important means for
shaping a Marxist-Leninist world view in communists and in all
working people. Its mission is to help people to gain a correct

 understanding of the world and of the laws of social development,
to grasp the sense of processes and phenomena in the world, to
make a class- and Party-oriented evaluation, to have a good under-
standing of our Party's policies, and to participate actively in
their implementation. To an immense degree, the solution of
these tasks.depends both on the, ideological content gf propaganda
and its scientific-theoretical level, as well as on the effective-
ness of methods and means used in education and indoctrination.

. The content and methods of propaganda are closely inter-

connected due to Marxist science's discovery of common patterns
in the proceés of human cognition. Moreover, content ls unques-
ticnably the most important element in propaganda. Lenin wrote

, to the pupils at the Party fchool on Capri: *In" any school the
most important thing is the ideologica#l and political direction of

the lectures®” (Complete Collected Works [PSS], Vol. 47, p. 194).
¢

Reprinted with permission from: Soviet Education,
vol. 15, No. 1, (November, 1972), pp. 90-106.
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Tne ideas Of scientific ccrmounisT cermeate all cur propaganda and

determine the program of studies in the Party ecducation systenm,

the essence of the textbooks, etc. The content of propaganda

also exerts A certain influence on the selection of its corre-

sponding methods. N. K. 'Krupskaya pointed out: "Properly .

organized m€thods should stem from the very nature of the subject

and should be based on the study of the histcry of the development

of a given branch of knowledge" (N. K. Krupskaya, Concerning

Upbringing and Education [0 vospitanii i obucheniil, Uchpedgiz,

1946, p- 156). The genuinely scientific, profoundly truthful
content of communist propaganda determines the application of
methods that will promote the creative, intelligent assimilation :
of the materials. ’

Since they are dependent on the content of propaganda, the
methods of propaganda in turn play an important part in the
educaticnal and indoctrinational procéss. Various ideas can be
traﬁsmitted to people and received by them only through certain
methods that the propagandist employs. Correct methods increase
the effectiveness of propaganda and promote thebmass dissemination
and assimila.ion of cormunist ideology, while incorrect methods
hinder this process. At the same, the methods that are employed
by a lecturer or propagandist influence not only the assimilation
of a certain amount of knowledge by their listeners, tut also
influence the very nature of their mental activity to a certain
degree. For example, it is utterly apparent that Talmudism and
dogmatism in education also form dogmatic thinking.

The present system of Party education - the most imporéant
component part of Marxist-Leninist proﬁaganda - creates the ..
potential for the consistent and creative study of revolutionary
thedry. This pote.tial is realized in the work of Party organi-
zations, propagandists, and auditors [who attend propaganda

courses and lectures]. At the same time, the most prominent part

is played by the propagandist - by his theoretical training, which
influences the conteﬁt of the propaganda, and by his training in
methods, which determine the means by which he performs his work.
Numerous facts offer convincing evidence that the lgvel of
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instruction is lowered when the proéagandiﬁt presenting & class
lacks skill in methods, evern though h;véay have a gcoc knowledge
of theory, and that the level- is s;iil lower when a propagandist
wno has been trained in methcé %Shaeficient in theoretical®
kncwledge. ' o

what then are the demasds that should be made on the leaders
of political classes and tﬁéir training in theory and methods?
Evidently the complex of characteristic gualities of a Party
propagandist is not determined by some manner of subjective wishes
or competing considerations. The qualities needed stem from tha
demands made by the Party on propaganda per se. These demands are
based on the main principles of Party propaganda that were '
elaborated by Lenin and have been verified by many years of
experience in ideological work: erudition, Party-mindedhess.
close relationship to life, corprehensibility, and convincingness.

Naturally, in order to assure the erudition of propaganda,
the leader of political classes himself must have a thorough,
comprehensive Marxist-Leninist preparation, especially in the
subjecc of his specialization. KHe must continuously follow the
development of social thoughi and know its attainments. He must
be a highly educated person with a broad political and cultural
outlook. We generally tend to think of a propagandist as a person
having highly developed zpiritual needs and interests.

The Party-mindedness of propaganda réquires that it be
san,0:.7 - ed by convinced communists who can explain the phenomena in

venves ! eality [rom class and Party positicns, who have a-good
v . ! e of the policies of the CPSU and the problems involved
ir 7 .- ting bourgeois ideology and rightwing and "leftwing”
ow.er .- .sm, who have a good understanding of the essence of the

strugjle of our Party and of fraternal H;riist-Leninist parties
for the unity of the communist movement based on the principles of
Marxism-Leninism and proletarian internatiqhalism, and who are
capable not only of defending their convictions but of dealing
crushing blows to the ideology of the enemy. ‘

The relationship between propaganda .and life can be
maintained only by a propagandist directing course work who keeps

10
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abreast of current problems in social development ané’;q the
building of communism in our boungry. who masters the scientific
methodology of Marxism-Leninism, and who can <reatively apply his
knowladge of theory to the analysis of various phenomgna in social ,
life in concrete situations. _’ , ' )
_ In order té assure comprehensibility in the presentation of
the materials to be learn:d, the propagandist must master the
methods of Party propaganda and the total diversity of its
approaches and must ¥now how to use them purposively in the study .
of one or anoiher problem with due regard to the particulars of a

+ given audience and the individual qualities of his listeners. )
Naturally; theoretical knowledge and the mastery of methaqds -
do not come all at once, but are developed in the course of long
study and practical work. Lehin ﬁointed out that in order to -
beco&e\a truly steadfast and capable propagandist one must "study
a great deal and gather experience" (Vol. 7, p. 15). For this - -
regsdﬁ, the Party has always devoted, and presently devdiés, its )
unflagging attention to the propagandist and to his.training. As
. _pointed out at the Twenty-Third Congress of the CPSU, "propagan-
dists are truly tbhe Psrty's nolden fund wyich must be nurtured,

. carefully grown, ond correctly used" (Materials of the Twenty- .
Third Congress of the _PSU [Materialy XXIII s'ezda KpSs],
Politizdat, 1966, p. 91).

,Many factors and circumstances influence the §ormation of a

propagandist's world view, outlook, and mastery. Chief among

y these are: the level of development of the social sciences; the
state of the teaching methods basis; the degree to which the
scientific pedagogical principles of propaganda are developed;
the availability and quality of litegifure on teachinq and
methods; the system for training in theory-and methods; the gystem
of scientific and pciitical information for prggaéand'sts;'the ¢
placement, specialization, and degree to which Ehey ai;\szanp'ed 3 
with other social assignments; and tenaciousness, diligence, :;Ef‘\\\\
a responsible attitude toward their obligations.

Let us examine certain of these factors in greater detail.

* * *
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As we know, the overwhelming.majority of éropagandists do
not conduct independent scientific research work in the realﬁ of
Marxist-Leninist theorj. In his work the propagandist uses
advances in the sociad science and he brings knowledge to the-
masses. The more significant thesé advances. the more developed
the theoretical thought, and the deeper the analysis of the
processes and phenomena, in social life, then ghe higher will be
the scientific anﬁ theoretical preparation of propaganda cadres,
other things being equal.

Communist and workers' parties po.:sess an inestimable wealth
of ideas: the theory of Marxism-Leninism which is a,migﬁty
instfument for understanding the world and for bringing about the
revolutionary transformation of the world. Our Party is continu-
ously clncerned with creative development of theory and of all
its component parts. The materials of the Twenty-Third Congress
of the CPSU and of plenumﬁ of the Central Committee and documents
devoted to the fiftieth abniversary éf the Great October Socialist
Revolution and the centenary of the birth of Vladimir Il'ich
Lenin comprehensively-and profoundly demonstrated the‘mighty
transforming power of the Marxist-Leninist teéching, analyzed the
historic;l worldwide victories of the Soviet people and of the
international liberation movement, and shed light on imporfant
problems in the building of socillism and communism and the world -
revolutionary progess. The doc)dments of the International Confe;f
ence of Communist and Workers' Parties are an important contribu-
tion to the treasurehouse of Marxism-Leninism. The theoretical
work of the CPSU and of the fraternal parties is having an

exceptionally favorable impact on the training of propaganda

cadres.

Today propagandists have at their.disposition the second

_edition of works by Marx and Engels, the Complete Collected Works

of Lenin, and collections of documents of the CPSU and of the
internitional communist movement. A multivolume,scientific edition
of the history of the CPSU has been undertaken for the first time.
fextbooks and learning, aids havé been published in printings of
millions for the system of Party education. Current theoretical
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problems are extensively discussed in Party and scientific
journals, in var »us monographs, and in other political litera-
ture. . ' .

. At the same time, the mounting tasks of communist construc-
tion and“the intensification of the ideoiogical struggle betweegn
socialism and capitalism in the world arena require the furthez

development of theoretical thought. While many valuable pubyﬁca-

_tions have appeared in recent years, many uryent social and

political problems await extensive analysis. A lag in }he
theoretical elaboration of various problems, to say noﬁhing of

their incorrecdt 1nterpretatlon, naturally has a negat1ve impact on

the level of training of propaganda cadres as well. While placing -

a high assessment on the attainments of the social sciences, the

Party simultaneously stresses the need for the more extensive and
comprehensive elaboration of major theoretical problems advanced

by life and the need for the creation of general works on urgent

problems relating to the development of society and modern

4sc1ent1fic knowledge and the further 1mprovement in the quality

and effectiveness of scientifie research.

Of late, a considerable amount has also been done in the

4elaHoration of the scientific principles of Party propaganda. In .

particular this topic was the subject of a Soviet-Bulgarjian

‘ theoretical conference which was held at the end of last Yyear.

Learning aids on the methods, of Party propaganda have been
publlshed in Moscow, Leningrad, Kiev, and Tashkent. Articles on
the methods and techniques of Party education are printed
regularly 1n central and republic Party journals. A number of
polltlcal educat1on centers have prepared substantive publlcatlons
on individual problems. Among these are: Psycholbgical Charac-

teristics of the Propagandist's: Personallty_[Pslkhologlcheskala

kharakteristika lichnosti propagandista] (Moscow) , Pr1nc1ples in

the Marxist Methodology of Scientific Cognition {osnovy ' .

. marksistskoi metodologii nauchnogo pbznaniial (Lenrngrad),

Psycholoqlcal Principles of Party Propaganda [Pslkhologicheskie

osnovy part11n01 propagandy] (Rostov-on-Don) ; methods councils on
working with political books (Saratov, Barnaul, Kazan)i and a,

. 111
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series of materials on the methods. and p£§£tices of Party
propaganda (Sverdlovsk). Propagandists now have teaching.method
manuals for all subjects studied in the Party educat.ion system.
Subject methods are being elaborated by political education
centers in Volgograd, Cheliabinsk, Minsk, Gorky, and Tbilisi.

At the same time, one cannot fail to see that many important
problems in the methods of Party propaganda and especially
pertaining to the use of the principles of pedagogy, psychology,
and logic in practical propaganda work require serious elaboration.
And evidently this is due not only to insufficient.attention being
paid to these problems. Today there probably is not™\a political
education.center, seminar, meeting, or conference of propagandists
that does not examine questions pertaining to the scientific
principles of Party propaganda and to the application of the
conclusions and recommendations of pedagogy, psychology, and logic
in propaganda work. Nonetheless the efforts of scientists and
Party workers are still not sufficiently united in the research
on these problems, and there is not sufficient reciprocal informa-
tion and coordination of activity in the work of political -
education centecs. '

In resolJing questions _pertaining to the tr;ining of -
propaganda cadres, one must proceed from Lenin's statement that in
order for a propagandist to cope with his assigned task, he must
stand above his listeners with respect to his level of theoretical
preparation and his outlook. After all, any type of instruction,
including classes in the Party education syst:m, is the process
whereby knowledge is transferred from one person (in the given
instance, the propagandist) to other persons (his listeners). But m
what knowledge can be transmitted if this knowledge is the samé-

'for both the propagandist and nis listeners?"'"?\“prop—agandistm_~
directiné courses of study can successfully cope with his duties
_nat mereiy if he has a high level of general education and.politi-
cal preparation but specifically if this level [of erudition] is
higher than that of his liste¢ners. Therefore the general analysis
of the complement of propagandists, which is frequently made in
Party organizations, can by no means always present the true

11z
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picture. This analysis must be made concretely for vVarious levels
of the Party education system, must be compared against the makeup
nf the listeners, and must ccnsider both the general and the
political preparation of one and the other.

In elementary political schools and in the majority of

‘schools on the fundamentals of Marxism-Leninism, in terms of his

level; the ﬁkopagandist unquestionably is ‘above his listeners, if

only because he generally has a higher general education and has

knowledge of social sciences acquired at a higher educational

.institution. The situation is morae compiicated in theoretical

seminars in which both the propagandist d his listeners
frequently have the same level of educ: . ..~ Accordingly, if the
director of a seminar aoes,not have an .de .ate, solid theoretical
preparation, or if he does not actively sup.lement his knowledge)
his situation sometimes becomes very trying, and the effectivenesq
of the exercises is low. Research conducted by a number of Party
organizations shows that the greatest number of uuditors not \
satisfied with the qudlity of instructron are to be found
specifically in the highest echelon of Party education.
Characteristic data on this score were obtained by the

'sociological laboratory attached to the chair of history of the

CPGU at the Minsk Pedagogical Institute:

" Ea i Do not wish to Attend class
p “Cg.lon continue studies reluctantly
of auditors (in %) (in %)
hY P -

Elementary .
Elementary,/seccndary 3.7
Secondary . 8 14
Elementary/higher . 14 14
Higher . 17 25

The reasons for dissatisfsction with studies vary:
repetition of commcnly know: matefial or, conversely, difficulties
in its assimilation, insuff:ciently ronvxnc1ng presentation,

. remoteness from currernt presentday n'oblems, etc. Here, naturally,
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much depends oh the propagandist. In answer to the direct )
question'in the questionnaire: "Would you like the same propagan-
dist to remain?", 63 percent of the auditors answered,in the
affirmative and 2 percent answered in the negative. However, 20
percent of the auditbrs'replied: "It is all the same to me," and
15 percent gave no answer whatsoever. The answers to the last )
two questions of the questionnaire also characterize the heads of
¢lasses who evidently failed to gain authority among theic
auditors. Naturally, the auditors in attendance are not passive
figures in the educational process, and a great deal also depends
on their attitudes toward their studies. But this is the subject
of a special discussion.
, In recent years a definite system has formed within the
' Party organiiations for the training and retraining of propaganda
cadres, including even}ng universities 'of Marxtsm-Leninisﬁ, short-
term courses, permanent seminars, consultation centers, etc. .-

Everywhere, conferences on theory and method.are held, and methods o

.. councils and political education centers are established on a
volunteer basis. The potential offered by the press, radio, and
television is also used in the work with propagandists.

As' life has shown, evening universities of Marxi‘p-ﬁeninism
are a good school for training highly qualified propagandists.
However, practice shows that they are still not beihg used
sufficiently for these purposes. Certain Party cohmittees
sometimes make mxscalculations in the enrollments of the universi-
ties and in the organization of the work relating to teaching
methods. Many graduates of propaganda faculties are not used in
their ‘specialty. ' Thus far, the evening dniversitiesfhave still
not become the basic training center for new propagahdists. A
mere 20-40 percent of the present heads of schools ang\seminars

. ares graduates of evenxng aniversities in the majority of Party

- organxzations.

The experxment of creating correspondence dxvxsions at
universities of Marxism-Leninism, as well 3s oﬁ.creatxng faculties
for the social professions at higherﬁeducational institutions,
merits encouragement. For example, at the Chuvash State
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»University, students take a special course in the methods of Party
propaganda., Here they also acrurixs tip: vfect.cda) skalls of
propaganda work.

I

‘The practice of training p -weaarsr.es 1p special one- and
48&r~ynaf courses has also proven . self. fThus, in recent yearé,
tw= Baratov Regional Committee @1 .. CPSi; hag trained more than
%3 directors of courses on polit. .. economy and philosophy in
“xinxs8 way. During their course of ..y, they azttended lectures
o their given subject and on the mewthods of -.:omaganda, and
dimscussions and examinations were el

~ But, as regards the short-term courses: That are usually
organized in the summer, they are kv mo meam: intended for the
training of new propagandists as is so;etimes believed. After
all, thls task cannot be met in 7-10 days. ©f course, this is not
because lectures on the Course cannot be presented in this period
of time (such lectures are indeed presemted), but chiefly because
the basis of the propagandist's training 15 s own work to
improve his level in theory and method, his extemsive study' of
primafy sources, and his’assimilation of timesretical principles
and conclusions. And these things naturaliy require time and no
little amount of it. "

The purpose of the short-term courses is to retrain and
improve the qualifications of propagandists who are already
working. For this reason, it is hardly feasible to incorporate
lectures on all topics of the subject under study in the pfogram
of short-term courses. It is much more important to familiarize
comrades with current problems in communist construction and the
world revolutionary process and itv familiarize themlzéth the

‘latest advances.in the social sciences. In this year's summer

courses for propagandists, it is advisable to organize extensive
study of the report by Comrade L. I. Brezhnev, Secretary General

“of the Central Committee of the CPSU, and of materials from the

meetings of the Central Committee of the CPSU, the USiR Supreme
Soviet, and the RSFSR Supreme Soviet dedicated to.the centenary of
the birth of Lenin. It°yould also be well if the curriculums were

_to include lectures and reports on problems of the revolution in

A - A1s
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science amd techno.sogy. ~he Party's econcmic policy, the struggle

of the C¥sU for umsty .n the world communist movement, and other
problems in contew ..ary social developmenht, as well as the

‘methods <f' Parcv :  -paganda.

Permanentlis: amerating district and city seminars are among
the most wideBppsid: forms for rendering assistance to propagan-
dists in the reiler.wf theory and method. In recent times,
positive chamges: suive been noted in these seminars: active forms
of instruction aye being extensively introduced, more attention is
being devoted tc the methods of self-education, propagaﬁdists'are
better informwd on current problems in the foreign and internal
policies of =#a CPSU and on problems pertalning to the world
communist morcemgenl.. Nonetireless, such Seminars do not as yet
enjoy populawﬂmyawmumg & vonsiderable segment of propagandists.

- It is sufficet = stwdy thet enrollment in these Seminars in any-—

political edurcat.un pemter q¥ room to become convirced of this. A
Certain persmemtage ¢ proopacamda 1nstructors do not attend‘the
seminars at «ll, while mmny =i'tend- them from time to time. 1t
reems to us that mi= ¥ chic:fly due to shortcomings in the actuai
organization of the work with propaganda cadres.

As we know, one of the major prerequisites to successful

-

.instruction is a differentiated approach to the auditors, In the

Party educaticn system this becomes an immutable rule. There are
three levels: in the early paft of the academic year, the Party
committees ccnsider the preparation of communists and of the non-
Party aktiv and assign them to various forms of instruction )
accordingly. Unfortunately, this does not apply to propagandists.
Younger and mors experienced comrades, people with higher and

.-secondary education, graduates or non-graduates of universities
~of Marxism-Leninism are as a rule enrolled in the same seminar and

attend the same lectures and discussions. For this reason some
comrades are not entirely satisfied with the seminars.

A no less important prerequisite to the effectiveness of
instruction is consistency and continuity in the acquisition of

_knowledge. While provision is made for effectiveness in the party

education system, such a provision.is by no means always made .in
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the s&ﬂmnm for training proraganda cadres. In attending
permanesitly 6perating seminars, a graduate of a university rr
Marxiam~Leninihm is by no means making a step forward in his
traininq in theory and methods. He attends lectvres on a given
.subject, which ﬁg has zlready studied, and the only differei.e s
that thmse lectures are presented under an abridged program.

_While, for example, 72 ho.rs are allocated in the philosophy

diwision of the propaganus iaculty of a university for lecturw-
on dialeeseizal materiaiism. not more than 10-12 hours are B g ke
in a pemsunriently opersmting seminar. 'A similar situation™ bia
regardins. lectturses on ochex subjects and on the methods ..
propaganse.. :

Further ,tuyf & ppragandmst- .mstructor specializes in a
siven suirject (anc. whis is awr aspiration), then from year tc
;gmar at -whe propagamdd semymkr he hears one and the same lectures
con his spemiajty; and =bsee lectures are frequently given by one
zamd the semee lectursers. In order to be convinced of thisg, it i= )
mafficient 48 sstudy thee .ork plans of .political education centere
awl rooms #er a rnumiey £ years. Following this, is there any
wonder that certain: §5opagandists attend the seminars relectantly?

Previously, when ‘here was a lack of trained'propaganda
‘cadres, there was a certain amount -of justification for such a
system. "To put it coarsely, it was necessary to "pull” the

. instructmxr to the next class. Now there is no such necessity.

Thae numiéers -f propasandists available have increased, and their

complemenr: s stabilized to a considerable degree. Moreover, the
(intellsstual] level of the auditors has also changed: today they
are& no anger satisfied by the simple paraphrasing® of what was

; presenbuﬁhat the seminar.

™we scientific system for, the organization of - Party
educatiom also requires the scientific organization of the
training of propaganda cadres. Evidently, initially sevnral
staqes of instruction should aldo be contemplated for prmpaqan-
dists. Let us say that initially they should study some ‘subject
in ‘conformity with the topics in the curriculum, then study
common problems. in a given discipline, and finally, make.an
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extensive studQ of special literature. =  rasszact to methof¥:
a consistent and extensive study sho, 4. +.ade £ the general
methods of propaganda, pedagogy, F. <ilesry  ane loglic, and
approximately one academic year Shmmur® L= »il “tied for each of
these disciplines. Cf course, thix: . & W urproximate plen,

and other approaches ‘to the probler =i matwmm..i:s also possible$
Party organizations in a number of = ties ang ' .yions have beer
engaged in long-range planning for training prowagaadists. On e
pasis of the experience that has been amassed, -he time has cos=
to elaborate a uqiferm model gystem fcr the tri_-ning of propagwm-
dists and for elaborating appropriate curriculu—s for courses »' =

-

seminars.
* * -

From his experience, every brow&&ﬁﬂust knows that lecturem..:
seminars, etc., are only auxiliary forms -u omswparing for clapesss .
However, the most important thing iw xshe _ndmpmndent study of
primary sources and of educational literatlre #md jiterature on
method and the interpretatlon of ewvents amd prowesmes in social
life from the standpoint of Marxism-Leninism. Eut it is one thimg
to explain these things to the propagandists, amd it is another
thing to create conditions whereby they can, and mmst, engage

‘effectively in their self-education. Evidently, among the most
impcrtant tasks in this process are the tasks of imdoctrinating
propadhﬁaists in the spirit of the high responsihility théy bear
for their assigned task, and simultaneouély the tasks of reducing
as much as possible the load of their other social assignments® of
organizing individual a551stance, and of keeping a close track on
thelr.own work.

One of the prerequisites to the successful training of a

" propagandist is his ability to st?dy theory on his own. Of Gourse,
the majority of pronagandists leading courses acquired certain

vy habits in working with books when they were still attending higher ¢
educational institutions. But then they were students whose york
was continuously directed and cﬁecked. However, the circumstances
of :a propagandist frequently compel him to determine the direction
and volume of his self-training independently, to determine the

118 ‘
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Artemovsk in the Sverdlovsk Region - 45 percent.
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.sequence for studying materials, and to select the most rational
vwork methods. For this reason, it is necessary that comrades

tenaciously develop the striving and ability to augment and renew
their knowledge continuously. ‘
Questions nertaining to the overload of propagandists with
other social assignments and their specialization are far from
new. However, we must return to them yet once more. Here hre
certain facts: 34 percent of the propagandists polled in the
Kashka-dar'ia and Fergana regions have two or more Party assign-
ments; in the Karakalpak ASSR (see Politicheskoe samoobrazovanie,

1969, No. 10) - 15 percent; in Nizhnii Tagil - 38 percent; and in

what is the reason for this? Perhaps it lies in the.
inattentiveness Of certain Party committees? Evidently this is
true in some cases. But in our opinion, thig is not the main
factor. Rather the main factor is that many Party organizations
8till do not have the conditi;ps required for the complete release:
of propagandists from other social assignments, to say nothing of
their specialization in subjects. At the present time, the Party
has more than 2 million communists with.higher education. However,
their disﬁtioﬁ among Party organizations is by no means ‘
uniform. city Party organizations, members of the CPSU
generally have a h)gher general education level than in rural
Party organizations. 1In the Party organizations of qovernment
institu’.lons, scientific research organizations, and higher
educational institutions, there are considerably more communists
with a higher education than, tor example, in the Party organiza-
tions of industrial enterprises. Understandably, a number of
collectives still lack a sufficient number of theoretically
trained communists to make it possible to specialize proﬁaganda
cadres. :

But much can, and should, be done in this direction even now.

.

First‘ it is feasible for some communists to take on a few

_additional assignments in fields of Party propaganda that are

nonetheless close to their specialty: -as a propagandist who
directs course work, as a lecturer, a political affuirs lecturer,

) cf | ‘lfl£9 Q | , _A4‘:kh¢w‘ag
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a member of a methods council, etc. In the process, it is
important to observe the individual approach *o the comrades. For
example, the head of a theoretical semigar, whose program requires
much time for preparation, should be allo%ed to concentrate
entirely on this work, while the aid of aNLropagahdist in elemen-
tary political school, wlo is already thoroughly prepared and who
has taught more than one year, should be enlisted for assisting
his youngey colleagues, etc.

Seccnd, the propagandist's time should be prized and saved
to a greater extent, and he should be helped to use every minute
with maximum effectiveress. One of the heads of a theoretical
semirfar on the philosophical problems of medicine in the city of
Donetsk recounted: ;The literature I require is avéilab{e only
in the regional library. I went there on Sunday to prepére for
my next cluss. I had to wait in line for one and one-hs®f hours

“in ‘the cloakroom, and then I had to wait while: the three §ersons

who had ordered these books before me ‘completed . their work. It

. was several hours before I could get the materials I needed.”

The broblem'of saving the propagandist's time naturally
does not merely mean supplying the heads of schools and seminars

' with the hecessary literature or the smooth oréanization'of the

work of lxbraries_or the book trade. It also means the prepvara-
tion of all requxted reference materials and the publication of
visual aids, which the propagandlsts are frequently compelled to
manufacture themselves, and the.system by whfch théy are informed
about the mc3t important events in nationaliand iﬂternaéional life.
And, finally, it is also the quality of the measures that are
1mplemented for propagandists.

- Of course we still conduct many lecturé%, seminars, confer-
ences, etc., which contain nothing new for the participants. They
take away the useful time of tens and even hundreds of people.
Lecturers sometimes complain that some listeners walk out during

their talk. And yet this is natural: a person becomes convinced

that he will learn nothing new and does not wish to waste his -
time. In some cases propagandists are invited to seminars and
are not even told the topic of these seminars. People come from
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distant places, lose several hours and even days, and learn little
that is of use to them. Every orgunizer of a seminar, every
lecturer, and every speaker must reflect on whether he will give
something new to his listeners, whether he will help them {o make
. progress on one problem, if only a minor problem. If we cannot as
yet unburden the propagandist from his other social assignments,
it is our duty to unbkurden him from useless measures that are
conducted formally, for the sake of the "check-mark," and this

, will in itself substantially assist him in his work.

Evidently the consultative forms of working with propagan-
dists should be develnped to a greater extent, and Jany of them-*”~
should be exempted from compulsory attendance at seminars. Before
the beginning of the academlc year, it is advisable for Party
committees, together with political educatign centers, to define
the forms of the propagandists' studies durirng the year (seminars,
consultatfons, etc.) with cue regard for each propagandist to his
preparation, experience, and spec1alizatlon. They should also

K organize things in such a way that everyone would know the time,
e place, and person whom they can consult for .assistance and
counsel.

Success in the work of propagandists requires not only that
tiey be given skilled 6351stance, but also that their ideological
growth be effectively monitored. And such monitoring can only be
‘effective when it is regular and gqualified. Only people who have
a good training in theory and method, who possess great experi-
ence, tact, and pedagogical habits can determine correctly the
positive sides and shortcomings in the* conduct of a class, help.
to eliminace the latter, and transmit the "gecret" of .propagan-
distic mastery. They must be carefully selected and trained.

As we know, organizers of propaganda courses and seminars,

““not only in rural- areas but in large cities as well, sometimes
havé the greatest difficulty in findxng lecturers on the problems
of methods of propaganda, pedagogy, and psychology: many wonderful
plans are not fulfilled and measures are not implementé@qd,as one .
would like solely due to the absence of skilled lecturers. The
question as to where to train them, who should train them, and
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under which programs they should be trained deserve attentive
’_i‘ study. . , ]

ese are gume of the vital problems in the training of
'ptopaqgaa cadres. .The recent all-union seminar for heads of
politiggl education centers in Gorky showed that many regions,
tarrité'::‘lilc, and republics have amassed valuable experience in
working with the heads of schools and seminars. An important task
owartyy &ganizationa is to disseminate 3 experience widel;y,
;ﬁ organize the training of propagandists during the suamer and
in the forthcoming academic year at a high theoretical and methods
level, and to improve the entire system o working with propaganda
cadres. : -
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TBAINING ADULT EDUCATIONISTS IN YUGOSLAVIA

Dusan Savicevic

(University of Belgrade)

-~

The preparation of staff for. adult education is a very
important and complex question in all countries, those that are
developed and the developing ones alike. The complexity of Ehis
problem is even greater, because the theory of adult education,
referred to as Andrégogy in Yugoslavia, is a relatively new -
discipline in university programs. The approaches for solving
the probiem of preparing adult educationists are very different.
For example, the organxzatxon of periodic courses and seminars,
university studies, master's and doctoi's examinations which are
possible in North America, England and Fxnland are not identical
with what is done in‘Poland, Czechoslovakia and Yugoslavia.

) With the acceptéﬁce of the idea of continuous learning.or
éducation permanente, it is clear that without qualif1ed full-time
and part-time staff the complex problems of educating men and

women cannot be solved successfully. A new profession is

N

agpearing ahd its acceptance is esséntial to carry out the idea bg"
continuous learning. Comparative studies of experience in the
. »

”

7

\printed with pemission from: Convergence,
vdl. 1, No. 1, (March, 1968), T 69-75. N
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preparation of adult educationists ir different countries will
shorten a lot of unnecessary trial-and-error. If we remember
that experiences of others develop in various social environments,
we will see that before they can be applied, it is necessary to
study carefully both environmenrts. The knowledge of results in
another culture acts as an impulse and assures us that we are not
alone in solving igportant educational problems. Being aware of
this fact we.wish éq‘discuss the experiences gained in Yu:coslavia
in the preparation of adult educationists.

In forming and building up the differentiated system of
adult education in Yugdslavig, many difficulties were encountered
in the preparation and spec{alized training of full-time and
part-time personnel, training designed to euable them to perote
and carry ou: adult education programs. This was further
complicated by the fact that there was no tradition and experience
in the history of adult education in Yugoslavia in the training of
such cadres. .

Hundreds of new institutions were in need of qualified
personnel. Entirely new institutions appeared, for example,
workers' universities, edication centers in factories and other
economic enterprises, and new kinds of schools which offered new
posts to adult educators. New titles appeared in the classifica-
tion of occupations, including "the head of the centre of adult
education", the "head of education of workers for leadership
functions”, the "head of social and political education®,

*planner and program-organizer of education", "organizer of
education”, ﬁmethodologist", "instructor for specific fields ‘of
education”, "shop teacher”, "leader of educational grgups”,
"associate for branches of adult education”, and inst;Bctors of
various specialities. The difficulty was not in recruiting
personnel who had completed higher education in a technical or -
other field, but rather in developing the ways and means of
preparing them for their new, unfamiliar, educational function,

and in ongaging them in their own continuing professional

education. Thousands of highly educated specialists, such as
economists. engineers, technicians, jurists, agricultural

‘ - 124
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engineers, sociologists, and teachers of different specialities, -
took part in the adult education institutions. Besides, other
institutions including federal and republic centers for ‘
education, secretariats for education and culture in the loéal,
republic and federal administration, publishing houses, mass media
institutions, regular schools at all levels, and social organiza-
tions were in need of personnel able to work in the field of adult
education. (Note: Yugoslavia is a federal state comprising six
republics: Serbia, Croatia, Bosnia-Hercegovina, Slovencia,
Macedonia and Montenegro.)

The more the system of adult educati~n grew into a
professional activity, the greater was the need for personnel
trained in the discipline. A§ the theory and practice of adult
education in Yugoslavia developed, it became imperative that a
system of education and training of cadres be organized for this
specific educational purpose. The formation of such a system was
subported by resolutions and recommendations on the reform of
education which emphasized that some university faculties,
particularly the faculties of economics, technology, agriculture,
medicine, and arts, as well as other institutions of higher
education, should prepare specialized personnel for work with
adults. This was to be acc iplished through courses on the
foundations of androgogy ana psychology of Qdults.l The .actual
realization of this aim had to be postponed because the universi-
ties were short of staff and money.

Adult educators working in advanced and less advanced
institutions for adult education can be divided into two
categories: (a) those in a full-time position and (b) those in
part-time positions who, in addition to some other employment,
work in adult education as lecturers, instructors, advisors,
educational grbup leaders, etc. Training in androgogy and
educational psychology is a prerequisite\for employment in-
advanced people's and workers' universities. Advanced people's
and workers' universities of certain republics agreed to organize
basic training of adult educators. These institutions organize
courses and seminars in androgogy, methodology and pgychology for
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"their full-time and part-time associates. More advanced people's

and workers' universities set up special departments for furtier
training of their associates. Lecturers in these courses are
university professors and prominent associates of people's and
workers®' universities. _The Workers' Univessity in Zagreb, in
1961, established a department for industrial androgogy for the
education and specialization of instructors and associates. This
department assists in the education of adult educators employed
by other workers' universities, éépecially'in the Socialist
Republic of Croatia.

Associations of people's and workers' universities at the
republic levei organize courses and seminars for instructors and
associates. The Association of People's Universities of Croatia
is successful in this field. This association has organized a
Summer School for the education of adult educators which has been
in existence for ten years. The school has acquired nation-wide
recognition and, from 1958 to 1966 inclusive, more than 2000 adult
educators from all republics were educated through 1t.2

The Association of People's Universities of Croatia also has
organized a Correspondence school with a two-year program for
instructors and associates who work in institutions of adult
education. This is the first correspondence scrool of its kind in
Yugoslavia and, as far .as I know, there are no similar correspond-
<nce schools in other countries. Studies in this school are based
on the principles of higher education and continue for four
genesters. The curriculum includes the subjects and activities
as shown in Table 1. .

Students enrolled in t .e qurespondence School take

examinations in each subject 2nd write a required number of

seminar papers. At the end of their studies they take a final

examination.3 In addition, students are obliged to attend
seminars and tutorials in each semester, organized for them in
residential summer T winier schools which continue for 10 to 15

days. B - -

The correspondence students are employees of people s ana- .

workers' universities, as weli as other 1nst1tutxons for adult
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education, whs hold such:positions as directors of people's and
workers'’ universities, heads of centers, professicnal associates
‘and instructors. Their previous educational baciéround may be}
at the secondary, or the higher or the advancci level. Upon
graduation from the Correspondence School, the students gualify
for permanent employment. University professors and other
outstanding apecialists ¥n the fjeld of adult education-afe
actively engaged in the work cf éhe'Corresp?ndence School.”

»

TABLE 1

COURSE OF STUDIES OF THE CORRESPONDENCE SCHOOL FOR ;
ADULT EDUCATION “
4
- - — ;
. Semesters with the _ TotiF~ ",
Course Number of Lessorns ch::z:
I II III IV  Lesdons
1. Foqndatiqn of Androgogy 30 — _ - 30
- 2. General Methodology of
© " Adult Education —_ 20 25 20 65
3. System and Organization of .
Adult Education . 15 15 _— -_ + 30
£. Research Methodology in
Androgogy —_ — 15 25 40
5. Statistics in Androgogy — 15 10 -_— 25
6. History of Adult Education —_ _ - 10 10
7. Comparative Andrpgogy - - —_ 10 10
8. Psychology 10 15 10 —_ 35
9. Sociology of Adult Education 10 _ —_ —_ 10
10. Practical Work and Tutorials 15 15 — — 30

Total 80 80 60 65 285
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The system of education and training of adult educators,

which was started and carried out by people’s and workers'’
aniversities and their associations in Yugoslavia; did not solve
completely the probleﬂ“of adequate preparation of adult
educators. It has been necessary to include education and
training in the institutions of higher education as well.
Remarkable results were obtained in this field when the
institutions of higher edubationAbecame-ihvolved. The theory of
adult education, referred to Qere as androgogy, is taught for four
lessons a week during a regular two-semester year in the
following institutions: The Advanced Institute for Social and
- Political Science in Belgrade and Novi Sad, the Institute for
polftical ‘science in Ljubljana, the Advanced Iﬁétitute for
Traiming of Cadres in Belgrade and Xranj, the Advanced School for
Nursing in Belgrade. Moreover, colleges of education and
pedagogical dcademies incorporate, in the study of pedagogy, .
lectures in androgogy, with an emphasis on the theory and methods
of parent and family education. . - .

" In the years after 1961, faculties of arts in the Yugoslav
uni&ersities made preparations for studies in and;ogogy‘at the
highest level. One-year adult education programs were ihtroduced
in the faculties of arts in Sarajeve, Skopje, Ljubljana, Pristina,
Zagreb, as well as i1 the Institute of Industrial Pedagogy in
Rijeka. A two-year adult education program was introduced in the
Faculty of Arts in;Belgrade. Thus, for the first time in the

. history of Yugoslav universities, the thebry of adult education
became an academic discipline. This is of great significance for
professionalization and further development of the system'of adult
education. The most elaborate program of studies in adult
education is offered in the Faculty of Arts 1n'belgrade'Universi-
ty. In this faculty, within the department of pedagogy,
ardrbgogy may be studied as a second and third level of teaching.

In the Yugoslav universities, pedagogy is studied for four
years and then the university diploma is granted. This is also
the’case with psychology and sociology. In the Department of

,°PedagOgy, after the first tyo years of studies, students are given
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opportunity to decide between two disciplines of studies; they
choose either wctk with children or work with adults. The
students who specialize in the field of adult education, study,
after their second year, gereral! androgogy and special androgogies,
with an incrzased number of lectures and considerable practical
work.” The advantage of offering the androgogical studies in the
third and fourth'year is that the students begin to study
androgogy after having acquired some background in pedagogy,
sociology, philosophy and psychology. .

The Faculty of Arts in Belyrade also offers graduate studies
in androgogy; These studies lead to an M.A. degree. The M.A.
degree acquired in Yugoslaviarn universities is considered the
first graduate or scientific degree. Students who have completed
their undergraduate studies in the Faculty of Arts are:eligible
for graduate studies in androgogy. Students who have not studied
the pedagogical sciences have ‘to pass an e.trance examination in
pedagogy, didactics and general psychplogy in order to qualify for
the graduate program. In erder to enter the thirdyievel of
studies, students are also required to pass an entrance examination
in a foreign language, except for those who studied foreign
languages as their main subject at the University.

The graduate program in adult education leading to an M.A.
degree in androgogy consists of courses shown in Table 2. Graduate
studies in androgogy are homogeneous. Students in the graduate )
éroqram must take the rcquired examinations, present seminar
papers, pass the final examination and defend a mastei's thesis.

) thgslav univergé:ies offer also a Ph.D. degree in the field
of adult education. Research and studies that lead to the
doctorate of philosophy in adul: education are individualized. The
doctoral candidate may presené his dissertation in order to obtain
a Ph.D. degree, provided he has previously completed graduate
studies and holds a Master's degree. The doctorate in philosophy
crowns the éystem of training for the field of adﬁlt education.

Continuing professional education and specialization of adult
educators, from the basic courses up to a doctorate in this field,
was and still is essential for further development of the Yugoslav
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:ystei of adult education. Considerable progress hias been made
during the last few years with regaré to the training of
qualified adulit educators both for teaching and administrative

positions.
TABLE 2 ' .
. GRADUATE PROGRAMS IN ADULT EDUCATION
- FACULTY OF ARTS, BELGRADE UMNIVERSITY
Semesters with Number
\ . of Lessonts per Week
1 II III v
1. Theory of Adult Education 4 4 4 4
.2.* Research Methodology 6 :6 - -
3. History of Adult Education with . ,
' Comparative Adult Education 2 2 2 2
4. Practical wWork and Tutorials; ‘ - .
Field Work in Institutions of -
3dult Education 6 6 8 8
S. Foreign Languace 2 2 2 2
Total 20 20 16 16

pd

One of the forms of educating adult educationists in
Yugoslavia has been planned study trips and observations in, other
countries. During the last ten yéars a great number of adult
educationists have travelled for longer or shorter periods to
Austria, Federai Republic of Germany, Democratic Republic of
Germany, Czechoslovakia, Poland, U.S.S.R., Switzerland, benmark,
Sweden, England, France, U.S.A., and Canaaa, studying the N—
experiences of those countries aad compating thesg programs with
their own education. ’

" Many articles about adult education in those other countries
are published in Yugoslavia which helps those*at home learn
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something about the experience of others as well as spreading
professional culture. -

CONCLUS1ONS

The needs for systematic and continuous education of adult
educationists are great. Those needs have been shown clearly in
the development of adult education in Yugoslavia.

The preparation of adult educationists must be broadened
both in institutions and by improved professional -training.

We have in mind increasing the number of higher school
institutions in the work of preparing staff who will work in the
field of adult education. . .

We alsobfhink that it is necessary to assist in the
education of more kinds or varieties of adult educationists in
such fields as education in industry, social and health
institutions, social-cultural and physical training organizations.

The notion of a special faculty (school) which will provide
formal training for these kinds of staff is no longer: strange or
novel in the field of adult education in Yugoslavia.

It is now quite obvious that tez-hers need not only
pedagogical and psychological education for work with children,
but also education which will enable them to work with adults.

Complex tasks of training of adult educationists cannot be
successfully carried out without research work and improvement cf
the theory of adult education.

Significant research and developméntal projects have been
started in Ywgoslavia. One major example is the research work 1;
the fieid of educatgom of employees which will continue for at
least fiwve years and which is carried out by the Yugoslav
Institute for Educatianal Research. The knowledge gained in
these rasearch projects will then be applied. It is clear that all
adult educationiats will themselves need to continue to learn.
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— Footnotes

1. Education of Adults in the New Education and Instruction
System, Relgrade, 1957 (Serbo-Croatian text).

»

2. "Pan Years of the Summer School of the Association of
Pegple‘s Universities of Crcatia®, Adult Educatiocn, No. 7-8,
zZagreb, 1967 (Serbe-Croatian text).

3. *Correspondence School of People's and Workers' Universities
staff®, Adult Education, No. 7-8, Zagreb, 1965, p. 91
(Serbo-Croatian text).
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